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Sustainability: Where Are We Now? 

As you know, we are continuing to work on best practices in regards to Reading First. This has given many of 
our districts an opportunity to work on their sustainability. 

With new Reading Funds - along with ARRA, Title 1 Part A - school districts across the State should be able 
to maintain research based instructional practices that are responsive to the needs of students in the commu-
nity. As the State continues to increase the required standards of ISAT, it is imperative that each school dis-
trict frequently modifies instructional practices that are in alignment with State standards. 

Since our last meeting in July at the national reading conference in Cincinnati, some changes have occurred 
with our staff. Currently, we have two consultants who will serve 82 schools. Unlike last year when the con-
sultants were familiar with your school and its instructional needs, this year will be different. Vicki and Agu-
rann bring a wealth of knowledge in the area of reading and Reading First, but they may not be familiar with 
your district. Therefore, we are asking all of our schools to provide the following items before the fall moni-
toring visit: 
 Schedule of when reading is occurring at each grade level.  
 School calendar 
 Any special events that would infringe on the 90 minute reading block (i.e. assemblies, picture days, …) 
 A list of new and returning staff members by grade level. 
 Any parking restrictions and or safety concerns 

You may send this information directly to your consultant via email address. 
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Illinois State Board of Education  

100 N. First St. 


Springfield, Il 62777 


Springfield Office:  

Marica Cullen, Division Administrator 

Reading First Director 


mcullen@isbe.net
 

Geri Marion, Reading First Supervisor 

gmarion@isbe.net
 

Vicki Hodges, Principal Consultant 

vhodges@isbe.net
 

Chicago Office: 
Agurann Bates, Principal Consultant 

abates@isbe.net 

———————————————————-- 

Reading First Consultant-to-District

 Assignments
 

Agurann Bates (abates@isbe.net): 

Aurora West, Chicago Public Schools,  and 

Maywood 


Vicki Hodges(vhodges@isbe.net): 

Akin, Brookwood, Cook County/Lincoln,  

Country Club Hills, East Alton,  Fairmont,  

Harvey,  Joliet, Kankakee, Madison, Park Forest, 

Peoria, Scott-Morgan, and Springfield 


REMEMBER: 

DIBELS Administration Windows 


for 2009-2010 


Please contact your Wireless Generation rep-
resentative to verify your testing windows. 

ALL DIBELS TESTING MUST BE DONE IN 
DIBELS WINDOW: Only do Progress Moni-
toring if the child enters after the window 
closes. 

Websites for Sustainability 

U.S. Department of Education: 
www.ed.gov/programs/readingfirst/support/ 
index.html 

http://www.afterschoolalliance.org 

http://www.communityschools.org/ 
fundingchecklist.html 

Feature article for sustainability for administra-
tors: 

http://www.communityschools.org
http:http://www.afterschoolalliance.org
www.ed.gov/programs/readingfirst/support
mailto:Hodges(vhodges@isbe.net
mailto:abates@isbe.net
mailto:abates@isbe.net
mailto:vhodges@isbe.net
mailto:gmarion@isbe.net
mailto:mcullen@isbe.net


                               
                                
                                    
                               
                          
                                 
                                  
                              

                               
                     

         
     
       

         
         
         

   
     
     
       

           
       
       
     

        
     

       
     

       
     

       
         
           

     
       
         
       

   

   
         

       
       

         
       
     

         
         
       

     
     
     
       
       

       
       
           

   
           
       

       
         
             
       

       
      

 

   

 

 

 

       

   

    

 

 

       

 

     

 

 
 

 

 

  	   
       

           
       
     

 	           
         
         
         
     

       
         
      
       
       

             
     

         
       
           
     
           
         
         
       
       

         

 

   

   

   

     

   

 

   

 

     

   

   

 

   

     

 

 

Managers in many types of work use “rounds” to determine whether the results being obtained are 
those which have been envisioned. The concept of “inspecting what you expect” to assure that “you 
get what you want” is a core concept of any effort to create a quality product. If education improve‐
ment initiatives, such as Reading First, are to be successful and to be sustained, educational leaders 
must use the same strategy. Principals and other supervisors must actively monitor the implemen‐
tation of plans and the results produced along the way to assure that important goals are achieved 
and that progress is sustained over time. Just as the components of an initiative must be well imple‐
mented to be effective, they must continue to be implemented effectively to be sustained. When 
the principal or other supervisor is visible in classrooms and is actively engaged in activities related 
to the initiative, improved outcomes and sustained practice are more likely. 

All Reading First grantees are 
familiar with instructional walk‐
throughs, and the role princi‐
pals have played in conducting 
them. For purposes of our dis‐
cussion, we will distinguish the 
implementation walkthrough 
from the instructional walk‐
through. The instructional 
walkthrough is a defined proc‐
ess which focuses on a specific 
component (instruction) of the 
schoolwide reading model. The 
implementation walkthrough is 
a broader process which in‐
cludes observing instruction, 
but also involves monitoring 
trainings, and planning meet‐
ings, engaging in focused dis‐
cussions and reviewing forma‐
tive data—all activities which 
allow a leader to draw conclu‐
sions about the state of the 
implementation while “walking 
about” the school, actively en‐
gaging with people and the 
processes which make the ini‐
tiative work. 

Implementation walkthroughs 
should take leaders to each 
instructional group on a regu‐
lar basis (classroom reading 
instruction in each grade level, 
special education classes, and 
instruction provided by read‐
ing interventionists, Title I, and 
Title III staff). In addition, walk‐
throughs should include grade 
level team meetings, profes‐
sional development sessions, 
and conversations with teach‐
ers, specialists, classified staff, 
parents and students. When 
put together, these activities 
should provide a broad over‐
view of the status of the im‐
plementation throughout 
grades K‐3 and whether it is 
having its intended effect. 

Fidelity of implementation has 
been a focus since the incep‐
tion of Reading First. As part of 
the Institute on Beginning 
Reading, the University of Ore‐
gon developed an 

Defining the Implementation Walkthrough 

W h a t ’ s  I n s i d e  

• Defining the Imple‐

mentation Walk‐

through 

• Walkthroughs: 

What to Look For 

• Who should con‐

duct the imple‐

mentation walk‐

through? 

• How do we get 

started? 

• How is follow‐up 

provided? 

H e r e ’ s  H o w  
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I m p l e m e n t a t i o n  W  a  l k t h r o u g h s :  I n s p e c t  
W h a t  Y o  u  E  x  p e c t  

implementation calendar for 
principals and district leaders 
for grant years one, two, and 
three. These materials were 
further developed into check‐
lists by role to inform the 
field of what principals and 
district leaders should look for 
each month. In addition, some 
states developed customized 
implementation checklist to fit 
the specifics of their own 
grants. While on‐going imple‐
mentation support has been 
important throughout the life 
of the Reading First grant, it is 
especially prominent as school‐
wide reading models seek to 
sustain themselves as it pro‐
vides a means to (1) identify 
and address any implementa‐
tion issues that remain and (2) 
place the principal squarely in 
the role of reinforcing the read‐
ing program structures and 
culture through word and ac‐
tion on an on‐going basis. 

E x a m p l e s  a n d  
T o o l s  

• Oregon Reading 

First’s Schoolwide 

Reading Model: 

Elements of a 

Healthy System 

Checklist. 

• University of Ore‐

gon Implementa‐

tion Calendar for 

Principals and 

District Leaders 

• Implementation 

Checklists for Prin‐

cipals and District 

Leaders 

• 

FOR LOCAL LEADERS 

Maintaining Fidelity of Implementation with Walkthroughs 



 

 
                               

                    
                               
                   

                     
                        
                   

                                 
                                    

  

                   

                            

                           

                       

                       

                     

                         

                               

                     

                 

                     

                          

                           

                          
         

                  

                               

                             

                         

                         

                           

                           

                          
     

 

   
     

         
       

     
       
     
  

       
       

       
       
     
     
           
        

       
     
   

   
   
   

         
     

       
     

     
     

 

Who should 
conduct the 

implementation 
walkthrough? 

Most implementation 
walkthroughs will be 
carried out by the principal. 
However, other leaders of 
the improvement initiative 
should also participate in 
these activities from time‐
to‐time. 

The reading coach should 
accompany the principal on 
a regularly scheduled basis. 
This collaboration will allow 
for better communication 
and more consistent follow‐
up on the needs that are 
noted during the process. 

In addition, the district 
Reading First coordinator, 
federal programs 
coordinator, special 
education director, 
elementary education 
director (or any others with 
responsibility for student 
reading achievement at the 
elementary level) will 
benefit from periodic 
walkthroughs with the 
principal. 

Implementation Walkthroughs: What to Look For 
There are a number of key things that principals and other leaders should look for when 
conducting an implementation walkthrough. These indicators provide evidence that (a) 
the initiative is strongly in place and the results are improving, or (b) there are weak 
spots in the implementation that need to be addressed. 

The walkthrough can be “focused,” using an implementation checklist to gather informa‐
tion, or “informal,” relying on casual observation and conversation to form impressions. 
For implementation walkthroughs, important “look‐for”s include the items listed below. 

Implementation Walkthrough Checklist 
If conducting a focused implementation walkthrough, indicate an (a) if the initiative is strongly in place and 
the results are improving, or (b) there are weak spots in the implementation that need to be addressed. 

• Strategic use of curriculum, strong instructional practices, good student management 

Is the curriculum being implemented in a manner consistent with the training provided? _______ 

Is curriculum pacing on track to cover essential content and meet established standards? _______ 

Do instructional practices reflect training and action plans? _______ 

• Adherence to schedules; efficient use of time; management of interruptions and transitions 

Are schedules being followed as written? _______ 

Is instructional time being used efficiently? Are students well engaged? _______ 

Are at‐risk students in an adult‐led group most of the time? (seatwork time is minimized) _______ 

Are interruptions and transitions managed effectively to preserve instructional time? _______ 

• Availability and use of data; evidence of staff collaboration 

Are data available quickly following completion of assessments? _______ 

Are data used regularly to determine progress and to guide instruction? _______ 

Are data team meetings (grade level; school wide) held regularly to plan instruction? _______ 

Are action plans for identified students developed and implemented as needed and _______ 
followed up on regularly? 

• Evidence that training content is being implemented in classrooms 

Is there evidence in classes of knowledge and skills on which training has been provided? _______ 

Does the coach follow‐up regularly and in a timely way on recent workshop training? _______ 

Is recent training having the desired effect on student learning? _______ 

• Evidence of the presence of a strong reading culture 

Can staff articulate the mission and vision of the school? _______ 

Do the conversations and actions of the staff match talk about improving? _______ 

Do staff avoid blaming outside influences for student failure and accept responsibility _______ 
for their success? 

H e r e ’ s  H o w  
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weakness showing up across several staff members likely indicates the need for additional training. In all efforts 
to improve implementation, support should be differentiated as needed to improve staff members’ skills, and 

encouragement should be provided to build their confidence. 

How Do We Get Started? 
Steps to Begin Your Implementation Walkthroughs 

Below are several steps that can help principals and other administrators plan and initiate the start of 
your implementation walkthroughs. Share this list with relevant stakeholders and plan how best to use it 
to plan and monitor your progress. 

Steps to Beginning the Implementation Walkthroughs 

1. Identify or develop useful implementation checklists or other tools. 

2. Talk with staff before beginning the process to convey the purpose, share tools that you will use, clarify ex‐

pectations and offer support; follow‐up with individual conversations as needed. 

3. Schedule time weekly (or at least bi‐weekly) to do implementation walkthroughs; include the coach and 

other leaders on a periodic basis. 

4. Make strong implementation a priority for the building reading team (implementation team) and within the 

school culture: 

• Set high expectations for staff to implement the program at a high level. 

• Repeatedly offer staff support and encouragement for improving implementation. 

• “Talk up” the importance of a strong implementation, the urgency of improving students’ skills now, 

and the common elements of the school’s reading culture (purpose, vision, beliefs, practices, expec‐

tations, etc.). 

• Set implementation goals and provide feedback on how the staff is doing as a group in implementing 

• Provide acknowledgement, recognition, thanks and appreciation for staff efforts to improve imple‐

mentation and for the resulting improvement in student achievement. 

How is follow-up provided? 
At regularly scheduled meetings of the school reading team (implementation team), the principal and coach 
should share their perceptions about the status of the implementation and generally discuss any actions needed 
or being taken to strengthen the initiative. 

When problems of weak implementation (on any element) are apparent with an individual staff member, the 
principal or coach should address those needs individually and confidentially. When an element needs to be 
strengthened across a grade level or school wide, it can be addressed at a grade level or whole staff meeting. A 
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