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To enhance the effectiveness of staff who support students with 
disabilities through research-based professional development.
 
To deliver mentoring to increase the retention of early career special 
education teachers to address the Illinois special education teacher 
shortage.

To increase the engagement of families as partners in the educational 
process and decision making.

To deliver professional learning and technical assistance to build 
seamless and sustainable delivery systems

The contents of this presentation were developed under a grant from the U.S. Department of Education, #H323A200014.  However, those contents do not 
necessarily represent the policy of the U.S. Department of Education, and you should not assume endorsement by the Federal Government.  Project Officer, 
Jennifer Coffey

IESE Network Objectives



Agenda

● Introductions

● Uniqueness of Special Education

● Coaching Practices

● Lasso Lessons

● Actionable Steps for Supporting High-Leverage 
Practice Use



Who is Ted Lasso?

https://www.youtube.com/watch?v=olPLvuvMcSE


Coaching Special Educators
Kudos & Questions



Uniqueness of Special Education

● Programmatic Compliance
● IEP Implementation
● Accommodation Diversity
● Collaboration

○ General Education
○ Paraprofessionals
○ Families

● Varying Teacher Roles

(Duffy & Forgan, 2005)



Consider Coaching Goals

● Teachers
○ Improved teacher practices
○ Increased student outcomes

● Team (Systems)
○ Improved team practice
○ Improved systems
○ Improved student outcomes

● Hybrid

(Pierce & St. Martin, 2023)



Practices Most Closely Linked to Improved Outcomes

● Planning and conducting professional learning on 
content the coach has observed as a need and is directly 
related to areas of student need

● Conducting coaching sessions for teachers that consist 
of ongoing cycles of observing, modeling, performance 
feedback, and using alliance strategies

(Pierce & St. Martin, 2023)





Lesson 1: 
Stay Curious; Don’t Be 
Afraid to Ask 
Questions



Lesson 2: 
Be Prepared to Try 
Something New

Conditioning - Versatility - Awareness - Believe



Lesson 3: 
Remember the Goal
(HINT: It’s Not All About Winning)



Lesson 4:
Check on Your Team





Actionable Steps to Support 
High Leverage Practices





Domain 1: Collaboration

Pillar HLP 1: Collaborate with professionals to increase student success

Embedded HLP 2: Organize and facilitate effective meetings with 
professionals and families

Pillar HLP 3: Collaborate with families to support student learning and 
secure needed services

Embedded HLP 2: Organize and facilitate effective meetings with 
professionals and families



Domain 2: Data-Driven Planning

Pillar HLP 6: Use student assessment data, analyze instructional practices and 
make necessary adjustments that improve student outcomes.

Embedded HLP 4: Use multiple sources of information to develop a  
comprehensive understanding of a student’s strengths and needs.

Embedded HLP 5: Interpret and communicative assessment information 
to collaboratively design and implement educational programs

Embedded HLP 11: Identify and prioritize long- and short-term learning 
goals

Embedded HLP 12: Systematically design instruction toward a specific 
learning goal



Domain 3: Instruction in Behavior and Academics

Pillar HLP 7: Establish a consistent, organized, and responsive learning 

environment.

Pillar HLP 16: Use explicit instruction.

What to Teach

Embedded HLP 9: Teach social behaviors.

Embedded HLP 14: Teach cognitive and metacognitive strategies 
to support learning and independence

Embedded HLP 21: Teach students to maintain and generalize 
new learning across time and settings.



Domain 3: Instruction in Behavior and Academics

Pillar HLP 7: Establish a consistent, organized, and responsive learning environment.

Pillar HLP 16: Use explicit instruction.

How to Teach

Embedded HLP 13: Adapt curriculum tasks and materials for specific learning goals.

Embedded HLP 15: Provide scaffolded supports.

Embedded HLP 17: Use Flexible Grouping.

Embedded HLP 18: Use strategies to promote active student engagement.

Embedded HLP 19: Use assistive and instructional technologies.

Embedded HLP 8/22: Provide positive and constructive feedback to guide students’ 

learning (22) and behavior (8).



Pillar HLP 20: Provide intensive instruction for academics and behavior.

Embedded HLP 10: Conduct functional behavioral assessments to 

develop individual student behavior plans.

Domain 4: Intensify and Intervene as Needed



HLP Resources



Self-Assessment 
Tool

● Full screener on pages 
3-18

● Short Screener on 
pages 19-21

*Click on image for a virtual 
PDF tool

https://ceedar.education.ufl.edu/wp-content/uploads/2021/07/HLP-Self-Assessment-Tools-Cover-Page-combined.pdf


Using HLPs within 
Your Coaching System



HLP 7: Establish a 
consistent, organized, 

and responsive 
learning environment.



HLP 7: Establish a 

learning environment.

Consistent Organized Respectful



Pillar HLP 7 Rubric

Rating Expectations Organization Teacher Tone Structure Student 
Characteristics

Teacher 
Feedback

Highly 
Effective

Class norms, expectations and 
rules are always positively 
stated, reflecting the cultures, 
values, and beliefs of students 
and families from various ethnic, 
cultural, and linguistic 
backgrounds represented in the 
school. Students consistently 
collaborate to develop 
classroom norms, expectations, 
and rules. Class norms, 
expectations and rules are 
visibly posted, and always 
explicitly taught and reviewed.

Classroom layout, 
Organization 
systems always 
have structure.  
Daily agendas are 
always posted 
and discussed.  
Class procedures 
and routines are 
always explicitly 
taught and 
positively 
reinforced.  

The teacher's 
tone and 
language are 
always 
consistently 
encouraging, 
patient, 
positive, and 
respectful.

Instruction 
always 
includes 
structured 
student 
down time.   

Teachers always   
demonstrates an 
understanding that 
behavior is a form of 
communication,
and uses this 
knowledge to interpret 
and
respond to a student’s 
behavior in the 
classroom.

Feedback is 
always timely, 
constructive, 
specific, and 
consistently 
positive.
 
 
 
 
 

 

(TTAC Online, 2025)

https://ttaconline.org/Resource/JWHaEa5BS74ozkSjhgK7Pw/Resource-rubric--hlp-7-establish-a-consistent-organized-and-respectful-learning-environment-vdoe-ttac-at


Organization
From the rubric: “Classroom layout, Organization systems always have 
structure.  Daily agendas are always posted and discussed.  Class procedures 
and routines are always explicitly taught and positively reinforced.”

● Classroom Layout
○ Think about walkways, desk organization, center areas, small 

group instruction areas, alternate work spaces, etc.
● Organization Systems

○ Think about materials, online systems, student data systems, etc.
● Agendas

○ Is it posted? 
○ Are changes within the weekdays reflected?
○ How are we adding more major changes?

● Routines & Procedures



Things That May Need a Procedure

Primary
Lining up

Class bathroom breaks

Art supplies

Transitioning from carpet to 
desk/table

Leaving to use restroom / 

water

Unpacking / packing up

Getting materials

Handing out materials

Getting a tissue

Walking in the Hall

Secondary
Locker use

Monitoring school email

Office hours

Collecting phones

Getting out technology

Logging in to class systems

Class discussions

Turning in materials

Early Finishers

Both



Teacher Tone
From the rubric : “The teacher's tone and language are 
always consistently encouraging, patient, positive, and 
respectful.”

● Is this challenging? If so, when is this challenging?
● What gets in the way of a positive tone? How do we 

navigate these challenges?
● What tools can we use to self-regulate our tone?



Teacher Feedback

From the rubric: “Feedback is always timely, constructive, 
specific, and consistently positive.”

● Timely
○ We want to minimize instances in which students are practicing doing 

something wrong.
○ We want to allow for an immediate opportunity to correct and practice 

correctly when something is wrong.
● Constructive & Specific

○ These two go hand in hand. What do they mean to you?
● Positive

○ Think back to tone.



HLP 16:
Explicit Instruction



Sixteen Elements of Explicit Instruction

1. Focus instruction on critical content
2. Sequence skills logically
3. Break down complex skills & strategies into smaller instructional units
4. Design organized & focused lessons
5. Begin lessons with a clear statement of the lesson goals AND your expectations
6. Review prior skills & knowledge BEFORE beginning instruction
7. Provide step-by-step demonstrations
8. Use clear, concise language
9. Provide an adequate range of examples & non-examples

10. Provide guided and supported practice
11. Require frequent responses
12. Monitor student performance closely
13. Provide immediate affirmative & corrective feedback
14. Deliver the lesson at a brisk pace
15. Help students organize knowledge
16. Provide distributed & cumulative practice

(Archer & Hughes, 2011)



Key Components

➔ Segment Complex Skills
➔ Draw Attention to Important Content Features
➔ Engage Students & Fade Prompts
➔ Provide Response Opportunities with Feedback
➔ Create Purposeful Practice Opportunities

(Hughes et al., 2017)

https://ttaconline.org/Resource/JWHaEa5BS74Th4roZsxqhg/Resource-hlp-16-checklist-explicit-instruction-vdoe-ttac-at-gmu--cec-high-leverage-practices#:~:text=Explicit%20instruction%20is%20an%20evidence,students%20with%20and%20without%20disabilities.


RESET 
RUBRIC

(Moylan et al., 2017)

https://idahotc.com/Portals/0/Resources/911/Explicit%20Instruction%20Rubric.pdf
https://idahotc.com/Portals/0/Resources/911/Explicit%20Instruction%20Rubric.pdf


Scaffolding

(Moylan et al., 2017)

https://idahotc.com/Portals/0/Resources/911/Explicit%20Instruction%20Rubric%20Manual.pdf


Breaking Down
Complex Skills

(Moylan et al., 2017)



Embedded HLPs



Embedded HLPs

What to Teach

● Embedded HLP 9: Teach 
social behaviors.

● Embedded HLP 14: Teach 
cognitive and 
metacognitive strategies to 
support learning and 
independence

● Embedded HLP 21: Teach 
students to maintain and 
generalize new learning 
across time and settings.

How to Teach

● Embedded HLP 13: Adapt curriculum tasks and 
materials for specific learning goals.

● Embedded HLP 15: Provide scaffolded supports.

● Embedded HLP 17: Use Flexible Grouping.

● Embedded HLP 18: Use strategies to promote 
active student engagement.

● Embedded HLP 19: Use assistive and 
instructional technologies.

● Embedded HLP 8/22: Provide positive and 
constructive feedback to guide students’ 
learning (22) and behavior (8).



CEEDAR’s HLP Content

https://ceedar.education.ufl.edu/high-leverage-practices/


HLP Website

https://highleveragepractices.org/


HLP Texts



HLP Highlight Tools - TTAC Online

Highlight tools
include video
examples, rubrics
for most HLPs, and
additional tools
and resources.

https://ttaconline.org/Resource/JWHaEa5BS75BpXRi_D6u2A/Resource-hlp-highlight-tools-1-2-3-4-5-6-7-8-9-10-11-12-13-14-15-16-17-18-19-20-21-22


TTAC Online HLP Resources

https://ttaconline.org/high-leverage-practices


HLP-Danielson Crosswalk 
(IESE Network is in the process of updating)

https://drive.google.com/file/d/1aO2EXxwkm9U1EFoaGMIYcQaFglY2__C7/view?usp=sharing


HLP-Iris Center Alignment 
Tool

https://iriscenterdev.wpengine.com/resources/high-leverage-practices/


Content Crosswalks 

Math

Literacy

https://ttaconline.org/Document/zxbIhX_YCJMcz4BGhQ1FhjYC6swfRnAg/UPDATED-HLP-Pillars-Math-Crosswalk-4.2.25.pdf
https://ttaconline.org/Document/zxbIhX_YCJMcz4BGhQ1Fho856YoLBlZU/HLP-Pillars-Literacy-Crosswalk-3.26.2025.pdf
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