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Agenda:  KIDS Summit Dec. 13, 2018

• Sources of Information for specialized populations
• Considerations in collecting and rating evidence for children with 

special needs
• KIDS and Dual Language Learners Guidelines
• Considerations in collecting and rating evidence for children who are 

learning two or more languages
• Your questions
• Additional Resources



The Challenge of Integrity

Defined as:
Adherence to moral and ethical principles:  honesty
The state of being whole, entire, or undiminished (Dictionary.com)



How and Where do we go for information

It takes a
TEAM!

What is your opportunity for 
communicating with your 
peers in other early learning 
environments?

Critical information is discussed 
in the IEP meeting for the next 
year.  Who is part of your “ELT?”

(Early Learning Team)



• Early Childhood 
Outcomes Ratings 

• Positive Social Relationships
• Acquisition and Use of 

Knowledge 
• Taking Appropriate Action to 

Meet Own Needs 

• Health history
• Birth to 3 services

• Individual Family Service Plan

Individualized Family 
Service Plan

DHS

1-2-3 rating = significant delays

4-5 ratings = moderate/mild 
delays

6-7 ratings = mild if any 
concerns



• Specific IEP goals
• Speech Language
• Developmental delays

IEP
Goals/Objectives 

Shannon demonstrates a 35% delay in expressive language skills

Using verbal and visual modes, Shannon will answer WH questions focused on a story read to her.

SLP and K Teacher

STUDENT NAME:                                                                                                                   DATE OF MEETING:       
GOALS AND OBJECTIVES/BENCHMARKS 

Complete for initial IEPs and annual reviews. (Anyone responsible for implementing the IEP (e.g., goals and objectives/benchmarks, 
accommodations, modifications and supports) must be notified of her/his specific responsibilities.) 

REPORTING ON GOALS 
The progress on annual goals will be measured by the short-term objectives/benchmarks. Check the methods that will be used to notify parents 
of the student’s progress on annual goals and if the progress is sufficient to achieve the goals by the end of the IEP year: 

 
Report card Progress reports Parent conference Other (specify)       

CURRENT ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMANCE 
Results of the initial or most recent evaluation and results on district-wide assessments relevant to this goal; performance in comparison to 
general education peers and standards. 
 
      

      

GOALS AND OBJECTIVES/BENCHMARKS 
The goals and short-term objectives or benchmarks shall meet the student’s educational needs that result from the student’s disability, 
including involvement in and progress in the general curriculum, or for preschool students, participation in appropriate activities. 
Goal Statement #      of        Indicate Goal Area:  Acade mic       Functional      Transit ion     Illinois Learning Standard: #      

      
 
Title(s) of Goal Implementer(s) 
      

Short-Term Objective/Benchmark for Measuring Progress on the Annual Goal 
      

Evaluation 
Criteria 

  Evaluation 
Procedures 

  Schedule for 
Determining Progress 

Dates Reviewed/ 
Extent of Progress 

      % Accuracy 

     /     # of attempts 
  Other (specify) 
      

   
 Observation Log     
 Data Charts  
 Tests 
 Other (specify) 

      

   
 Daily  
 Weekly  
 Quarterly Semester 
 Other (specify) 

      

      

 
         

      

 

75

KIDS Assessment



What else can we know?

• Any prior experience in program for 
ECE?

• Authentic Assessments from Preschool 
Programs

• Interventions
• Plans

• Other Information

• Family stressors
• Social Work
• Assistance

Creative Curriculum

High 
Scopes

Head Start Performance 
Ratings

Illinois Early Learning & 
Developmental Standards

Illinois Early Learning Guidelines 
for Children Birth-3



Where else do we go for information?

• Home Language Survey
• Extended Home Language Survey
• IEP cultural and linguistic 

considerations
• IEP goals
• Social history
• Formative Assessments 
• Screening Pre-IPT or W-APT-

Language Level in English 
• Home language 

screening/assessment

W-APT



IEP Considerations
STUDENT NAME: DATE OF MEETING:

EDUCATIONALACCOMMODATIONSAND SUPPORTS

Complete for initial IEPs and annual reviews. (Anyone responsible for implementing the educational
accommodations must be notified of her/his specific responsibilities).

CONSIDERATION OF SPECIAL FACTORS
Check the boxes to indicate if the student requires any supplementary aids and/or services due to the following
factors. For any box checked “yes,” specify the special factors in the “Supplementary Aids, Accommodations
and Modifications” section and/or the Linguistic and Cultural Accommodations section listed below.

Yes No assistive technology devices and services

Yes No communication needs including students who are deaf/hard of hearing. If
yes, complete linguistic and cultural accommodations section below.

Yes No limited English proficiency – language needs

Yes No blind/visually impaired – provision of Braille instruction

Yes No Behavior impedes student’s learning or that of others. If yes, the team
must consider strategies, including positive behavioral
interventionsand supports to address behavior. This may include a
Functional BehavioralAssessmentand/ora Behavioral Intervention Plan.  If 
so, attach any completed forms.
LINGUISTIC AND CULTURAL ACCOMMODATIONS

Yes No The student requires accommodations for the IEP to meet her/his linguistic
and cultural needs. This includes students who are
deaf/hard of hearing. If yes, specify any needed accommodations:

Yes       No Special education and related services will be provided in a language or mode
of communication other than or in addition to English.
This includes services provided to students who are deaf/hard of hearing. If
yes, specify any needed accommodations:

Accommodation Yes No

Communication Device

Braille

Enlarged picture/print

FM System

Adapted Writing Utensils

Adapted Scissors

6. Kindergarten Individual Development Survey 
(KIDS)

The KIDS Assessment is not appropriate.
Participate in KIDS with no 

accommodation(s).  
Indicate which subsets: 1      2      3

Participate in KIDS with accommodation(s).  
Indicate which subsets:    1      2      3  
(Complete Assessment Accommodation Section)



Children with special needs: Identified
• Shannon is a 5 year old Caucasian girl.  She lives with her mother and 3 siblings.  

The family receives financial assistance.  She has been identified with a severe 
language delay and takes more time to process language. She receives 60 
minutes of Speech Language therapy in school and 30 minutes a week in an 
outpatient facility. Her goals include the areas of vocabulary, and answering 
simple WH questions. About once a day her frustration with not being able to 
express   herself verbally, results in crying or giving up on her message.

• She is eager to learn.
• Math skills using manipulatives appear age appropriate.
• Social Emotional skills are appropriate,                                                                    

except when frustrated by language delays.



How do we rate Shannon?

• Team up with the Speech 
Language Therapist especially if 
there are specific goals in the 
areas KIDS is requiring. There will 
be information as to the degree 
of delay. Also multiple observers 
gives strength to your rating. 
Focus on what you need to 
observe

• WH questions
• Vocabulary 

• Decreased base vocabulary
• Retention of new vocabulary



Building Earlier Uses short phrases or sentences of more than two words
to communicate

Building Middle Uses short sentences that contain nouns, verbs, adjectives 
and recently encountered vocabulary, to communicate

Building Later
Uses phrases and sentences with a variety of word forms, 
including past tense, future tense, plurals, pronouns, or 
possessives to communicate, sometimes with errors

Integrating Earlier
Combines phrases and sentences with a variety of word 
formstocommunicateideas,andtodescribepeople,
objects, or events

Integrating Middle
Uses much of the grammar of adult-like speech,
sometimes with grammatical errors; adapts own speech
to the level of the listener

Integrating Later Uses most of the grammar of adult-like speech; converses 
about a broad range of abstract ideas and concepts

Communication & Use of  Language (Expressive)
LLD 3 Child’s communication develops from nonverbal communication to using language with increasingly complex words and sentences.
LLD 3

Shannon may have IEP goals for expressing herself 
and may use simpler language to get her message 
across, missing descriptors.

Consider how often she struggles, how 
much intervention is she receiving for this 
area  (60 min. at school, 30 min. clinical)

Is she struggling with only new 
vocabulary? How often and is it 
concrete or abstract vocabulary?



Possible 
Accommodations

• On the Assessment/Evaluation page that has KIDS listed. An IEP team has the 
responsibility of discussing if the child can participate

• Without accommodations
• With accommodations

• Familiar listener
• Repeat/rephrase directions
• Wait time
• Visuals

• Receptive
• Expressive

SLP
Teaching Assist.

Why = 
What Happened = 
Why 

LLD 3 …communication 
board (Building-Mid)….sign 
language (Building-Later)

Communication 
Device

Braille

Enlarged 
picture/print

FM System

Adapted Writing 
Utensils

Adapted Scissors

Familiar Listener

Repeat/rephrase
directions

Wait Time

Visuals



Children with needs: Not Identified
• Griffin is a 5.10 year old boy.  He lives in a traditional Greek family which includes his great-

grandmother. His parents introduced him to you as their “little thundercloud” with tentative 
smiles on their faces.  He usually stays with GG before and after school as his parents 
commute to work.  He was adopted from his father’s younger sister who has since passed 
away from complications of substance abuse. He was almost 3 years old when this 
happened. His prenatal and birth history are unknown as his mother was estranged from the 
family.  

• Pre-academic skills are well established.
• Performance is scattered. 
• Social Emotional regulation is a challenge when problem solving is involved.                                      

(sharing, taking turns, waiting) It appears difficult for him to make a pro-social choice even 
when given extra time. (“Whose turn was it?”) He has been heard to say, “I don’t know why I 
hit Jamal, he is my friend.  It was his turn.” He has been seen to throw himself down on the 
ground and grab his head. He has also said, “I’m a bad boy.” It can take 15-20 minutes to  
self regulate back to a calm state.

• He has received no specific interventions at this time.



Building Earlier Participates in brief episodes of cooperative play
with one or two peers, especially those with whom
child regularly plays

Building Middle Participates in extended episodes of cooperative
play with one or two friends

Building Later
Initiates sustained episodes of cooperative play
(including pretend play), particularly with friends

Integrating 
Earlier

Organizes or participates in planning
cooperative play activities with several peers,
particularly with friends

Integrating 
Middle

Demonstrates understanding of feelings and 
thoughts of other children (e.g., shows concern for
another’s feelings or negotiates conflicts in a fair
and balanced way)

Integrating 
Later

Explains own feelings, thoughts, and opinions to
other children

Relationships & Social Interactions with Peers
SED 4 Child becomes increasingly competent and cooperative in interactions with peers and develops friendships with several peers

“I know…I know….Let’s 
play Jurassic Park! No 
no I want JP!”

What is expected at this age?  

Initiates, is the key word…

His agenda is “the way.” Lets others go. 



How do we rate Griffin?
• Key words:

• “Particularly friends”
• “Concerns….negotiates conflicts”
• “Explains own feelings, thoughts, 

opinions to other children”

• Integrating may be the break-
down.

When looking at this, is it telling us we need to ask 
for interventions? Is it time to call the Social 
Worker? Have we done a Soc./Emot. Screener?



What system will you use?
• Running record
• Anecdotal notes
• Time on task
• # of interventions needed in a time period
• Picture/20 second videos
• Class Do Jo
• Sticky notes/labels
• Clipboards
• Samples (portfolio)
• I-Pads
• KIDS-tech

An Observation Guide for Teachers is 
in Training Materials



ISBE Guidance for Dual Language Learners

• Demonstrate mastery through a variety of communication modes, 
languages and behaviors.

• Use “unable to rate” when  student has not yet reached the lowest 
developmental level on KIDS rubric AND then indicate a reason in 
KIDSTech.

• Use alternate KIDS LLD Measures for Bilingual Classrooms by 
substituting LLD 1 and LLD 10 for LLD 8 and LLD 9. 
STRONGLY RECOMMENDED FOR BILINGUAL CLASSROOMS







The Mitten –retelling

• Lili:  “Y este estaba grandote y se metio.” (a mole)  “Luego se queria

meter al guante también porque esta nice and calientita.  Se 

metieron y un owl se quiere meter ahí porque esta bien frío.  Y un 

fox se quería meter ahí también.  El bear se quiere meter ahí

también porque esta bien frío y no tiene una casa.  Un mouse 

estaba en su nose.  Y ella dijo aaaa....chooo... y luego Micki saw su

lost mitten.  Luego la abuelita saw Micki catching la mitten. 



• Teacher: “Oh no, one of Nicki’s mittens is big and the other is little.  Why 

do you think one is big and one is little?”

• Lili “Estaba chiquita, gande (grande), chiquita, gande (grande)”.

• Teacher: “I see that one is big and one is little.  Do you think one could be 

big because all the animals were in it?”

• Lili: “Si”.









The Development of Phonological Awareness

English (Adams, 1990)
• Phonemic awareness should be 

developed through oral language;
• Phonemic awareness should be done 

before exposure to print;
• Songs, games, rhymes, read alouds etc.

Spanish (Feirreiro & Vernon, 1999)
• Only if children write and reflect on their 

writing will they analyze speech;
• Oral communication alone does not demand 

analysis of speech;
• Phonological awareness is BEST developed 

through writing and analysis of written 
language.

7/2/09 Literacy Squared®









Developmental  Writing Trajectory

• Plan
• Picture
• Message oral
• Initial sounds
• Ending sounds 
• Middle sounds
• Alphabetic principle

• Planear
• Dibujar
• Mensaje oral
• Vocales
• Sílabas
• Representación fonológica





Emergent bilingual child with Identified 
special needs
Sofia is 5.7 girl who lives with her mother, father, 
grandmother, maternal aunt and her 9 year old son. 
Sofia was born in the US and is a simultaneous bilingual.  
Her mother and father were born in China and speak 
Chinese at home and with extended family. Sofia has 
been identified as having developmental delays.  She is 
in a self-contained classroom and has a Mandarin 
paraprofessional to support her in home language orally.   
Her IEP goals include using Mandarin and English for 
taking a turn in play with a peer, expressing wants and 
needs using pictures and some words and attending to 
preferred task for 5 minutes. 



• Would she be a good candidate for alternate bilingual measures?
• Which measures might you be able to rate? 
• Who could help rate this child?
• Which measures may be influenced by language proficiency? 
• Which measures might you be unable to rate? 
• On which measures could you use data from both languages?
• What are other considerations?  





Dual Language Learner in General Education 

• Josue is a 5.11 boy who lives with his father, mother, 
paternal grandmother and 3 year old brother.  His 
family speaks Spanish at home. Both parents also 
speak English. His parents both have college degrees 
from Mexico and have been in the US for 3 years.  
Josue did not attend PK before beginning 
Kindergarten.  He attends a full day English 
Kindergarten which is developmentally appropriate.  
He receives bilingual pullout services 4 times a week 
for a total of 80 minutes per week. His MODEL scores 
were: entering  level 1 for speaking and emerging 
level 2 for listening. 



• Would he be a good candidate for alternate bilingual measures?
• Which measures might you be able to rate? 
• Who could help rate this child?
• Which measures may be influenced by language proficiency? 
• Which measures might you be unable to rate? 
• On which measures could you use data from both languages?
• What are other considerations?  





Scenario:
Teacher takes clipboard and pencil and sits down next to 
children.  She starts writing. Child asks, “Whatcha doing?” 
Teacher says, “I am writing your story.” Child looks at her in 
puzzlement: goes on playing, coloring, reading a book, etc. 
Teacher jots down a few things, maybe asks a question or 
two. When Teacher stands up to move on the Child says, 
“What did you write?” You show her the print as you read it 
to her, she smiles, asks her friend to come over and tells her, 
while pointing to the notes, that she has a story all about 
her. 

One day she asks you to write her story.  She gets the 
clipboard, the pencil, the paper, sets you down, watches 
that you are watching, and after 10 minutes asks to be read 
the story.  When you make the “mistake” of writing that she 
was the baby, she corrects you by putting her hand on your 
shoulder, shakes her head, and points out why you should 
have known she was the Mother as she had the money to go 
to the store and babies “DON’T”!  She counts out the dollars 
when asked to do so. Teacher corrects her mistake while the 
child watches her erase and sound out m-o-th-er while she 
writes. When Teacher says, “I am missing a sentence, I 
think.” The child, exasperatedly says, “The money……               
m-u-nee, I have lots of money!” Teacher says, “ Oh Yeah, 
now can you help read it to me to be sure it is correct?” She 
reads the words she knows. 

Child asks to take it home.

14 State Readiness Measures 

 Approaches to Learning - Self-Regulation 
 ● ATL-REG: 1 - Curiosity and Initiative in Learning 
 ● ATL-REG: 2 - Self-Control of Feelings and Behavior 
 ● ATL-REG: 3 - Engagement and Persistence 

 Social and Emotional Development 
 ● SED 3 - Relationships and Social Interactions with 

Familiar Adults 
 ● SED 4 - Relationships and Social Interactions with 

Peers 

 Cognition: Math 
 ● COG: MATH 1 - Classification 
 ● COG: MATH 2 - Number Sense of Quantity 
 ● COG: MATH 3 - Number Sense of Math Operations 
 ● COG: MATH 6 - Shapes 

 Language and Literacy Development 
 ● LLD 3 - Communication and Use of Language 

(Expressive) 
 ● LLD 4 - Reciprocal Communication and Conversation 
 ● LLD 6 - Comprehension of Age-Appropriate Text 
 ● LLD 8 - Phonological Awareness 
 ● LLD 9 - Letter and Word Knowledge

What Measures have you just gathered 
data on?





Useful Resources
• Observing Language Use to Promote Dual Language Development 

https://wida.wisc.edu/sites/default/files/resource/FocusOn-EY-Observing-Language-Use-to-Promote-
Dual-Language-Development.pdf

• Tabors, Patton, O. (2008) “One Child Two Languages: A Guide for Early Childhood Educators of Children 
Learning English as a Second Language”, Second Edition. Maryland, MS: Brooks Publishing

• “Organizing for Assessment in Early Child Care and Education” First 5 California, 
https://youtu.be/hfHERCVabwE

• Illinois Early Learning Project https://illinoisearlylearning.org/resources/answers/

Standards

• Illinois Early Learning Guidelines for Children Birth-3 https://www.isbe.net/documents/el-guidelines-
0-3.pdf

• Illinois Early Learning and Developmental Standards https://illinoisearlylearning.org/ields/

• Illinois Kindergarten Standards https://www.isbe.net/Pages/Kindergarten-Corner.aspx

• Illinois English/Spanish Language Standards  https://www.isbe.net/Pages/ELStandards.aspx

• Illinois Early English/Spanish Language Development Standards https://wida.wisc.edu/teach/

• early/elds

Don’t 
Forget…
…ASK A 
COACH!

https://wida.wisc.edu/sites/default/files/resource/FocusOn-EY-Observing-Language-Use-to-Promote-Dual-Language-Development.pdf
https://youtu.be/hfHERCVabwE
https://illinoisearlylearning.org/resources/answers/
https://www.isbe.net/documents/el-guidelines-
https://www.isbe.net/Pages/Kindergarten-Corner.aspx
https://www.isbe.net/Pages/ELStandards.aspx
https://wida.wisc.edu/teach/early
https://wida.wisc.edu/teach/early
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