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Who are we?

ISBE - School & District Improvement Lead

IL State University - Faculty member - School of Teaching & Learning
Trevor Secondary Teacher Prep Program

Unit 5 School Dist. - HS Principal | MS Principal |HS Teacher

ISBE - Special Education Monitoring Lead

New Berlin Elementary School - 3rd-5th Grade Special Education
Teacher

Kristina Rochester HS - HS Special Education Teacher

Unit 5 School Dist. - HS Special Education Teacher
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Goals for Today

TO UNDERSTAND THE DIFFERENCE BETWEEN TO UNDERSTAND THE DATA BASED
TIER 2 TARGETED INTERVENTIONS AND TIER 3 INDIVIDUALIZATION (DBI) PROCESS
INTENSIVE INTERVENTIONS
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The multi-level prevention
system provides increasingly h 1 I - I

intense levels of instruction W at Is M u tl Leve Prev
and support to address
student need.

ion System?

More intensive than Tier 2
Individualized to address student need through an
iterative manner

+ Aligned with core instruction on a case-by-case basis
« Optimal group size based on student need
Led by well-trained staff

« Standardized and evidence-based intervention
+ Complements Tier 1/core instruction

« In addition to Tier 1/core instruction H
= Led by staff trained on the intervention TI er 3
= Optimal group size and dosage Intensive supports provided to

3-5% of students.
« Vertical and horizontal alignment of lesson objectives among

classrooms and from one grade-level to the next
« Effective implementation of research based curriculum
« Data-driven differentiated instruction

« Enrichment opportunities Tier 2

« Standards-based instruction e

-

— Targeted supports provided to
Ry 10-15% of students.

S

-

Tier 1

Universal supports
provided to all
students.
; AIR Ce I'IT:E'T on Visit mtss4success.org to learn more Copyright @ 2023 American Institutes for Research®.
Advanging Exidence. Multi-Tiered System of SI.IpFI-OI'tS Follow us @MTSSCenter All rights reserved. I L LI N 0 I S

Imorowing Lives.
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Tier 3 Intensive Interventions
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Tier 3: Defined

Tier 3 is:

e individualized and intensive intervention designed to help students with severe and persistent
* academic,
* social,
e emotional, and/or
e behavioral needs, including students with disabilities.
e a data-driven process characterized by increased intensity and individualization of supports.

Tier 3 is NOT Special Education
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é Essential Features of Tier 3 Intensive Intervention

Tier 3 is individualized and
intensive intervention designed
to help students with severe
and persistent needs, including
students with disabilities. Itis a
data-driven process
characterized by increased
intensity and individualization
of supports.

Resources:

s What To Do When Students
Don't Respond article

* Mational Center on_
Intensive Intervention
PROGRESS Center
MNCIl Tools Chart
Institute for Education
Sciences Practice Guide

s Fidelity within MTSS
infographic

* Problem Solving Flipbook

— Center on
+ AIR

A ing Evidita

I=grosing Lives

Multi-Tiered System of Supports

1. Prioritized for 3-5%
of the student population

identified as most at-risk.

4. Provided by
adequately trained staff

with relevant background.

7. Ongoing
family communication
and engagement.

Visit mtss4success.org to learn more
X Follow us @MTSSCenter

3. Interventions are
more intensive
relative to Tier 2.

@®

6. Aligned with Tier 1
on a case-by-case basis.

2. Interventions are
individualized based on student
data, including diagnostic data.

5. Group size and dosage is
optimal based on student age,
needs, and research.

©

Click here to use .I

the Taxonomy of
Intervention Intensity
to individualize your
interventions!

8. Progress monitoring
occurs weekly followed
by regular teaming.

Copyright & 2025 American Institutes for Researchi.
All rights reserved.
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Data Based Individualization
(DBI)
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DBI: Defined

Data-based individualization (DBI) is a research-based process for
individualizing and intensifying interventions through the systematic use of
assessment data, validated interventions, and research-based adaptation
strategies. The DBI process includes five iterative steps:

— Step 1: Validated Intervention Program
— Step 2: Progress Monitoring

— Step 3: Diagnostic Data

— Step 4: Intervention Adaptation

— Step 5: Ongoing Progress Monitoring
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-
Who is DBI for?

DBl is intended to help a small subgroup of students who:

— Are not making adequate progress in their current intervention program
(often, a Tier 2, evidence-based intervention)

— Are not meeting individualized education program (IEP) goals
— Have persistently low academic achievement

— Have high-intensity/frequency behavior
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Nationa! Center on Breaking Down the DBI Process .A S
INTENSIVE INTERVENTION : 5 : ~— /—'
R R R Questions & Considerations N/

sarch-based proc

ess for individualizing and in

Q Data-based individualization (DBI)

intervention students with s re and p

stent learming and behavioral needs. The process in

evidence-based intervention. assessment, and strategjes using 5 interactive steps:

STEP 1 | Validated Intervention Program: The Foundation &&s

The DBI peoc2ss Duilds on an evidence-based and stancardided intervention defiverad with Gdelity.

lervention based on s

Y regu oring dats o dejermine & the student

the vali er

- Were prog Faphed?

the a validated approad

if yes. move back to Step 1 and continue 1o provide the

valdatad inmervention and monitor progress >
-
2
H Al this Step <tall use Sagnostic dala 10 dewelop a g Teachess consicer
: = Do s confinm siow prog ese data sugpest aboul what needs
o . both academic and behasioral explanations
3 S used Lo dey ndividual student plan for modifying
L O] 'O - Gures in place &
L4 ofing the adapted i
= Are only a few adsplations mace at one
1o collecy, graph, = DIogress r Monng data o deqermine if the student & responding
H 1o adapted interventi vsi Ger
@ « Aue Gala colecled accors * Does the graph indicate when adaplations
V = : = ILLINOIS
E if yes, returm to Step 5 and continue 10 provide the E ; A E B O A 3 D O
adapted intervention and progress maontor. - i {:}
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https://intensiveintervention.org/sites/default/files/NCII-placemat-508.pdf

Breaking Down the DBI Process
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Step 1: Validated Intervention Program-The Foundation

The validated intervention program, often called secondary intervention,

Tier 2, or an intervention platform is a...

e standardized, evidence-based program or instructional practice
e that provides targeted instruction in a specific skill or set of skills
e (e.g., phonemic awareness, vocabulary, math problem solving, social skills)
e matched to students’ needs or the function of their behavior and delivered with fidelity.

Within a DBI process, this serves as a “platform” (or starting point) that
the teacher will modify to meet the student’s unique needs through DBI.
STATE BOARD OF

’EDUCATION
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Steps 2: Progress Monitoring-Did the Intervention Work?

Prior to delivering the validated intervention platform,

e intervention teams should develop a progress monitoring plan that outlines the progress monitoring tool, student goal, and
frequency of data collection and review.

During delivery of the validated and adapted intervention,

e educators should collect and graph frequent progress monitoring data.

After sufficient data are collected, they are graphed and evaluated against the student’s instructional or
behavioral goal to determine whether the student is making sufficient progress.

e |If so, the teacher continues to implement the validated or adapted intervention.
e If the student’s progress is insufficient, the teacher consults with a team to determine how to further intensify the intervention.

This cycle repeats regularly throughout the DBI process, with adaptations to the intervention indicated using
ILLINOIS
STATE BOARD OF

phase change lines on the progress monitoring graph.
’EDUCATION




T
Step 3: Diagnostic Data-Why Didn’t the Intervention Work?

When a student fails to respond to a validated intervention, teams need to identify why the student is not responding to

determine how to adapt the intervention.

¢ Diagnostic data can assist teams in this process.

Diagnostic data may be collected through various formal and informal approaches.

* These may include standardized tools available through publishers; more informal approaches, such as error analysis of frequent progress monitoring data;
or review of class assessments and work samples.

¢ Other sources of diagnostic data may include feedback from parents, teachers, and others who work with the student.

In the behavior domain, diagnostic assessment occurs through functional behavioral assessment (FBA).

¢ In addition to this in-depth process, teachers also may use more informal measures and checklists to identify the function of the behavior.

Educators use diagnostic data to develop a hypothesis about the potential cause(s) of the student’s academic and/or
behavioral difficulties.

* This hypothesis drives the team’s decisions about how best to support the student and adapt the intervention.
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Step 4: Intervention Adaptation-What Change is Needed?

Using multiple data sources, the teacher or team makes a decision to adapt the intervention program to better meet the student’s individual needs.

The teacher or team outlines these adaptations in an individual student plan.

The plan may include adaptation strategies along several dimensions.

These strategies may include quantitative changes, such as

providing more opportunities for a student to respond by increasing the length or frequency of the intervention or decreasing the size of the intervention group.

The strategies also may include qualitative changes, such as

altering the way content is delivered, changing how a student responds, arranging environmental, or

error correction a student receives.

Often, a qualitative adaptation in combination with a quantitative change is necessary to meet a student’s unigue needs. In some cases, the

diagnostic data may indicate that the student requires a different intervention program or approach.

. : ILLINOIS
Check out the Resources to support Intervention Adaptation STATE BOARD OF

decision making, on the next two slides. EDUCATION




Intervention Adaptation Academic Resource

National Center on Taxonom f Intervention
INTENSIVE INTERVENTION axo (_) yo = . L
at American Institutes for Research ll Inte n Slty: Aca d e m |CS

The Taxonomy of Intervention Intensity® was developed based on existing research to support educators in
evaluating and building intervention intensity.

Dimensions* Description
: Strength How well the program works for students with intensive intervention needs, expressed in terms of effect sizes. Effect sizes
HE— of above .25 indicate an intervention has value in improving outcomes. Effect sizes of 0.35 to 0.40 are moderate; effect
sizes of 0.50 or larger are strong (preferred).

Dosage The number of opportunities a student has to respond and receive corrective feedback. It refers to the size of the
-------- instructional group, the number of minutes each session lasts, and the number of sessions provided per week.

Alignment How well the program (a) addresses the target student’s full set of academic skill deficits, (b) does not address skills the
target student has already mastered (extraneous skills for that student), and (c) incorporates a meaningful focus on grade-
appropriate curricular standards.

Attention to transfer | The extent to which an intervention is designed to help students (a) transfer the skills they learn to other formats and
contexts and (b) realize connections between mastered and related skills.

Comprehensiveness The number of explicit instruction principles the intervention incorporates (e.g., providing explanations in simple, direct
language; modeling efficient solution strategies instead of expecting students to discover strategies on their own; providing
practice so students use the strategies to generate many correct responses; and incorporating systematic cumulative
review).

Behavioral support The extent to which the program incorporates (a) self-regulation and executive function components and (b) behavioral
1 principles to minimize nonproductive behavior.

P Individualization A validated, data-based process for individualizing intervention, in which the educator systematically adjusts the
.@\\\ intervention over time, in response to ongoing progress monitoring data, to address the student’s complex learning needs.

*Fuchs, L.S, Fuchs, D. & Malone, A.S. (2017). The Taxonomy of Intervention Intensity. TEACHING Exceptional Children, 50(1), 35—-43.
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https://intensiveintervention.org/sites/default/files/Taxonomy-Overview-Handout508.pdf
https://intensiveintervention.org/sites/default/files/Taxonomy-Overview-Handout508.pdf
https://intensiveintervention.org/sites/default/files/Taxonomy-Overview-Handout508.pdf
https://intensiveintervention.org/sites/default/files/Taxonomy-Overview-Handout508.pdf
https://intensiveintervention.org/sites/default/files/Taxonomy-Overview-Handout508.pdf

Intervention Adaptation Behavior Resource

MNational Center on

INTENSIVE INTERVENTION _ i ~— /—
at American Institutes for Research [l I nten Slty: Be h aVI 0 r 7 *

Taxonomy of Intervention

The Taxonomy of Intervention Intensity® was developed based on existing research to support educators in
evaluating and building intervention intensity.

Dimensions*

Description

Strength How well the program works for students with intensive intervention needs, sometimes expressed as a promising or
""""" effective program by a reliable source (e.g., NCIl Tools Charts, WWC).
_________ Dosage The number of opportunities a student has to (a) respond (i.e., practicefdemonstrate skill), (b) receive positive feedback
i (e.g., praise, tokens, points), (c) exchange for backup reinforcers, and (d) receive corrective feedback.
Alignment How well the program (a) addresses school-wide expectations, (b) addresses classroom/fteacher expectations, (c) addresses

student’s skill deficits, (d) matches rewards to student’s preferences and/or function of problem behavior, and (e) does not
address extraneous skills.

Attention to transfer

The extent to which an intervention emphasizes how and when a student uses skills across contexts/situations and includes
opportunities to practice using skills across context/situations. The program reinforces the use of skills across
contexts/situations.

Comprehensiveness

The extent to which the intervention includes a plan for (a) teaching appropriate behavior, (b) adjusting antecedent
conditions to prevent problem behavior, () reinforcing appropriate behavior, (d) minimizing reinforcement for problem
behavior, (e) fading supports (and supports can be easily faded), (f) monitoring fidelity, (g) working in conjunction with
related services, and (h) communicating with parents.

Academic support

The extent to which the program (a) can be easily integrated within context of academic instruction, (b) complements
rather than supplants academic focus, and (c) includes procedures for reinforcing responses related to academic
achievement (e.g., engagement, work completion).

- ‘\ Individualization
-

A validated, data-based process for individualizing intervention, in which the educator systematically adjusts the
intervention over time, in response to ongoing progress monitoring, to address the student’'s complex learning needs.

*Adapted from Fuchs, L.5, Fuchs, D. & Malone, AS. (2017). The Taxonomy of Intervention Intensity. TEACHING Exceptional Children, 50(1), 35-43.

WANT TO LEARN MORE? Visit us at www.intensiveintervention.org.
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Step 5: Progress Monitor-Did the Change Work?

* Continue to collect, graph, and analyze progress
monitoring data to determine if the student is
responding to the adapted intervention.

* Things to consider:

— Are the data collected according the plan?

—Does the graph indicate where adaptations were made?
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Resources
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Resources to Support Problem Analysis:

Use of high-leverage

Measuring Educationally Relevant
and Alterable Variables

Instruction

practices
Uppaltl nities to respand

Ex|

* Measuring Opportunities to * Instructional hierarchy
infographic

orrective feedback .
plicitness s Sk

Curriculum

4

ifficulty inr

atch to learner's need

cground know

scope and sequence

ill mastery along the
Engagement st gies instructional hierarchy

+ High-Leverage Practices for * Using the Hierarchy (NCII}
general education setting * Conducting error analysis

+ High-Leverage Practices for .
students with disabilities

don't respond article

* Modules on [nstruction * Literacy lesson plans (MCI)

v

(PRO

GRESS Center)

Explicit instruction {Dr. Archer)
Explicit instruction course (NCH)

-

Key Questions:

« |5 the instruction high-gquality

and

evidence-based?

» |Is the curriculum accessible

and

matched to the student’'s

current skills?

4

Learner(s)

Measure the variables listed below under each domain for how they support the learner:

-

Environment

4

s Clearly taught
ians
owledgment

FPositi
Predictable
Supportive discipline

Classroom Self-Assessment
Student Belonging article
Belonging in the classroom
(PROGRESS Center)

Problem Solving webinar

Using Disgnostic Data to
Inform |nterventions (MNCII)

Key Questions:
Is the environment positive
and conducive to learning?
Are there learner
characteristics to consider?

sAIR

Center on
Multi-Tiered System of Supports

missdsuccess.org

in B4

Copyright £ 2025 American Instilutes for Besearch®,

Allrights resersed

Find this resource

here
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https://mtss4success.org/sites/default/files/2023-07/problem_analysis_infographic.pdf

WHAT IS PROGRESS MONITORING?

ment or responsiveness to
on and instru and
evaluate the ctiveness of instr

and interventions.

0

Monitoring in Progress Monitoring in

TrenenesQ Elementary Schools secondary Schools L=

; _ } Progress monitor students on skills related to
Progress monitor students on basic skills to

. . . school success, such as attendance, grades,
ensure they are responding to interventions.

and skill use. Manitor basic skills as needed.

Ak B8 0P >

Progress monitoring tools requirements: Progress monitoring process requirements:
(1) brief, (2) reliable and valid, (1) at l=2ast biweekly data collection at Tier 2,
(3) sensitive to growth, (2) at least weekly data collection at Tier 3, &
(4} allow for repeated measurement, & (3) procedures in place to ensure consistent
(5) has typical growth rates and benchmarks. and accurate administration,

Academic Progress Behavior Progress 5 S e Ensuring Fidelity

Monitoring Tools Chart Maonitoring Tools Chart within MTS5 to the Process

= AIR Center on Visit mtssdsuccess.org to learn more Copyright @ 2025 Amerncan Institules for Research®
il Multi-Tiered System of Suppons Follow us @MTSSCenter B All rights reserved
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https://mtss4success.org/sites/default/files/2023-05/what-is-progress-monitoring.pdf

Data-based decision making is

the use of data to make What is Data-Based Decision Making?

decisions that benefit students.
It occurs at all levels of MTSS I ol
implementation, from individual
students to the district level.

Avoid being "data rich,
information poor"” by
watching this webinar!

Be sure you have the
right teams by using our
Teams Tip Sheet!

Responsiveness

Do staff follow decision rules and
use progress monitoring data
when examining responsiveness?

Are decision-making criteria
implemented consistently?

A ﬁ R Center on
I Multi-Tiered System of Supports
Advanoing Evidence.
II'I',\'I:-'\IIIII Lives,

It includes a clear process for student and system-level decisions,
an accessible data system that graphs data, and use of data-based
decision rules implemented with consistency.

Explore our MTSS Fidelity of Implementation Rubric to learn more!

Decision-
Making Process

Is the process data-driven?

Are appropriate personnel involved
with decision making authority?

Data System

Can users document and access
individual student-level data and
instructional decisions?

Are data entered in a

) Are there guidelines for

setting goals?

Are there agreed-upon
decision rules?

Are data represented
graphically?

ILLINOIS
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https://mtss4success.org/sites/default/files/2023-05/what-is-dbdm.pdf

Additional Resources

Webinars

* Navigating Barriers for Successful DBI Implementation (January 2026)

 Academic Progress Monitoring in Intensive Intervention (September 2025)

 Data Based Individualization 101: Getting Started with Intensive Intervention (August 2025)
Error Analysis Resources

e Error Analysis in Math

* Error Analysis in Word Reading/Spelling

Modules

 DBI 101: Getting Started with Intensive Interventions (Four-part course, 2 hours total)
 Academic Progress Monitoring (Three-part course, 2 hours total)

* Behavior Progress Monitoring: Selecting Target Behaviors, Aligning Tools and Creating a Plan (60

minutes)
* Behavior Progress Monitoring: Analyzing Data and Making Decisions (30 minutes)
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https://youtu.be/Z1BtBdYe_Ks
https://youtu.be/Z1BtBdYe_Ks
https://youtu.be/Bfvt1qV0yDc
https://youtu.be/Bfvt1qV0yDc
https://youtu.be/KAP62AJg2Hc
https://youtu.be/KAP62AJg2Hc
https://intensiveintervention.org/sites/default/files/2025-10/math-error-analysis.pdf
https://intensiveintervention.org/sites/default/files/2025-10/math-error-analysis.pdf
https://intensiveintervention.org/sites/default/files/2025-12/error-analysis-read-spelling.pdf
https://intensiveintervention.org/sites/default/files/2025-12/error-analysis-read-spelling.pdf
https://intensiveintervention.org/dbi-101-getting-started-intensive-intervention
https://intensiveintervention.org/dbi-101-getting-started-intensive-intervention
https://intensiveintervention.org/academic-progress-monitoring
https://intensiveintervention.org/academic-progress-monitoring
https://intensiveintervention.org/behavior-progress-monitoring-online-module
https://intensiveintervention.org/behavior-progress-monitoring-online-module
https://intensiveintervention.org/behavior-progress-monitoring-online-module
https://intensiveintervention.org/analyze-decison-making-behavior-progress-monitoring-online-module
https://intensiveintervention.org/analyze-decison-making-behavior-progress-monitoring-online-module

000
Tah

Questions?
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