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Who are we? 



3

Goals for Today

TO UNDERSTAND THE DIFFERENCE BETWEEN 
TIER 2 TARGETED INTERVENTIONS AND TIER 3 

INTENSIVE INTERVENTIONS

TO UNDERSTAND THE DATA BASED 
INDIVIDUALIZATION (DBI) PROCESS
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Tier 3 Intensive Interventions
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Tier 3: Defined

• individualized and intensive intervention designed to help students with severe and persistent 

• academic, 

• social, 

• emotional, and/or 

• behavioral needs, including students with disabilities. 

• a data-driven process characterized by increased intensity and individualization of supports.

Tier 3 is: 

Tier 3 is NOT Special Education
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Data Based Individualization 
(DBI)
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DBI: Defined

Data-based individualization (DBI) is a research-based process for 
individualizing and intensifying interventions through the systematic use of 
assessment data, validated interventions, and research-based adaptation 
strategies. The DBI process includes five iterative steps:

– Step 1: Validated Intervention Program

– Step 2: Progress Monitoring

– Step 3: Diagnostic Data

– Step 4: Intervention Adaptation

– Step 5: Ongoing Progress Monitoring
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Who is DBI for? 

DBI is intended to help a small subgroup of students who:

– Are not making adequate progress in their current intervention program 
(often, a Tier 2, evidence-based intervention)

– Are not meeting individualized education program (IEP) goals

– Have persistently low academic achievement

– Have high-intensity/frequency behavior
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https://intensiveintervention.org/sites/default/files/NCII-placemat-508.pdf
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Breaking Down the DBI Process
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Step 1: Validated Intervention Program-The Foundation

The validated intervention program, often called secondary intervention, 
Tier 2, or an intervention platform is a…

• standardized, evidence-based program or instructional practice 

• that provides targeted instruction in a specific skill or set of skills 

• (e.g., phonemic awareness, vocabulary, math problem solving, social skills) 

• matched to students’ needs or the function of their behavior and delivered with fidelity. 

Within a DBI process, this serves as a “platform” (or starting point) that 
the teacher will modify to meet the student’s unique needs through DBI.
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Steps 2: Progress Monitoring-Did the Intervention Work? 

Prior to delivering the validated intervention platform,

•  intervention teams should develop a progress monitoring plan that outlines the progress monitoring tool, student goal, and 
frequency of data collection and review.

During delivery of the validated and adapted intervention,

•  educators should collect and graph frequent progress monitoring data.

After sufficient data are collected, they are graphed and evaluated against the student’s instructional or 
behavioral goal to determine whether the student is making sufficient progress. 

• If so, the teacher continues to implement the validated or adapted intervention. 

•If the student’s progress is insufficient, the teacher consults with a team to determine how to further intensify the intervention.

This cycle repeats regularly throughout the DBI process, with adaptations to the intervention indicated using 
phase change lines on the progress monitoring graph.
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Step 3: Diagnostic Data-Why Didn’t the Intervention Work? 

When a student fails to respond to a validated intervention, teams need to identify why the student is not responding to 
determine how to adapt the intervention. 

• Diagnostic data can assist teams in this process.

Diagnostic data may be collected through various formal and informal approaches. 

• These may include standardized tools available through publishers; more informal approaches, such as error analysis of frequent progress monitoring data; 
or review of class assessments and work samples. 

• Other sources of diagnostic data may include feedback from parents, teachers, and others who work with the student.

In the behavior domain, diagnostic assessment occurs through functional behavioral assessment (FBA). 

• In addition to this in-depth process, teachers also may use more informal measures and checklists to identify the function of the behavior. 

Educators use diagnostic data to develop a hypothesis about the potential cause(s) of the student’s academic and/or 
behavioral difficulties. 

• This hypothesis drives the team’s decisions about how best to support the student and adapt the intervention.
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Step 4: Intervention Adaptation-What Change is Needed?

Often, a qualitative adaptation in combination with a quantitative change is necessary to meet a student’s unique needs. In some cases, the 
diagnostic data may indicate that the student requires a different intervention program or approach.

The strategies also may include qualitative changes, such as 

altering the way content is delivered, changing how a student responds, arranging environmental, or 
adjusting the type of adult feedback and 

error correction a student receives. 

These strategies may include quantitative changes, such as 

providing more opportunities for a student to respond by increasing the length or frequency of the intervention or decreasing the size of the intervention group. 

The plan may include adaptation strategies along several dimensions. 

The teacher or team outlines these adaptations in an individual student plan. 

Using multiple data sources, the teacher or team makes a decision to adapt the intervention program to better meet the student’s individual needs. 

Check out the Resources to support Intervention Adaptation
decision making, on the next two slides.
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Intervention Adaptation Academic Resource

https://intensiveintervention.org/sites/default/files/Taxonomy-Overview-Handout508.pdf

https://intensiveintervention.org/sites/default/files/Taxonomy-Overview-Handout508.pdf
https://intensiveintervention.org/sites/default/files/Taxonomy-Overview-Handout508.pdf
https://intensiveintervention.org/sites/default/files/Taxonomy-Overview-Handout508.pdf
https://intensiveintervention.org/sites/default/files/Taxonomy-Overview-Handout508.pdf
https://intensiveintervention.org/sites/default/files/Taxonomy-Overview-Handout508.pdf
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Intervention Adaptation Behavior Resource
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Step 5: Progress Monitor-Did the Change Work? 

• Continue to collect, graph, and analyze progress 
monitoring data to determine if the student is 
responding to the adapted intervention.

• Things to consider: 

–Are the data collected according the plan?

–Does the graph indicate where adaptations were made? 
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Resources
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Find this resource 
here

https://mtss4success.org/sites/default/files/2023-07/problem_analysis_infographic.pdf
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https://mtss4success.org/sites/default/files/2023-05/what-is-progress-monitoring.pdf
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https://mtss4success.org/sites/default/files/2023-05/what-is-dbdm.pdf
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Additional Resources
Webinars
• Navigating Barriers for Successful DBI Implementation (January 2026)

• Academic Progress Monitoring in Intensive Intervention (September 2025)

• Data Based Individualization 101: Getting Started with Intensive Intervention (August 2025)

Error Analysis Resources
• Error Analysis in Math

• Error Analysis in Word Reading/Spelling

Modules
• DBI 101: Getting Started with Intensive Interventions (Four-part course, 2 hours total)

• Academic Progress Monitoring (Three-part course, 2 hours total)

• Behavior Progress Monitoring: Selecting Target Behaviors, Aligning Tools and Creating a Plan (60 
minutes)

• Behavior Progress Monitoring: Analyzing Data and Making Decisions (30 minutes)

https://youtu.be/Z1BtBdYe_Ks
https://youtu.be/Z1BtBdYe_Ks
https://youtu.be/Bfvt1qV0yDc
https://youtu.be/Bfvt1qV0yDc
https://youtu.be/KAP62AJg2Hc
https://youtu.be/KAP62AJg2Hc
https://intensiveintervention.org/sites/default/files/2025-10/math-error-analysis.pdf
https://intensiveintervention.org/sites/default/files/2025-10/math-error-analysis.pdf
https://intensiveintervention.org/sites/default/files/2025-12/error-analysis-read-spelling.pdf
https://intensiveintervention.org/sites/default/files/2025-12/error-analysis-read-spelling.pdf
https://intensiveintervention.org/dbi-101-getting-started-intensive-intervention
https://intensiveintervention.org/dbi-101-getting-started-intensive-intervention
https://intensiveintervention.org/academic-progress-monitoring
https://intensiveintervention.org/academic-progress-monitoring
https://intensiveintervention.org/behavior-progress-monitoring-online-module
https://intensiveintervention.org/behavior-progress-monitoring-online-module
https://intensiveintervention.org/behavior-progress-monitoring-online-module
https://intensiveintervention.org/analyze-decison-making-behavior-progress-monitoring-online-module
https://intensiveintervention.org/analyze-decison-making-behavior-progress-monitoring-online-module
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Questions?
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