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ONLINE PROFESSICINAL
LEARNING OPPORTUNITIES

Check out our FREE online Pro?ess\onal Iearn'mﬂ
opportunities for educators,

Current Modules:

Understanding ISBE Rules for Time
Autism Out and Restraint

Functional
Communication
Training

ABCs of Behavior

Prompting
Strategies to
Promote Effective

Instruction If you are working with your
first student with autism or
have a new classroom with

learners with autism, or want to

confirm your existing knowledge,
‘take our online modules.

Self-paced modules

Complete at your convenience

Each module takes approximately

1 hour to complete

PD hours or certificates of

completion are available once Check out our

module requirements are met TREE

onliine modules

Autism Professional Learning and Universal Supports Project (A+)
www.autismplusil.org
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Center for Intensive [
Behavioral Supports



HOME ABOUTUS SIGNUP  LOGIN -

Ready for Access: Restraint and Time Out Training Platform

Please use the Sign Up or Login buttons (top right of screen) to gain access!

°p” Center Intensive
v Behavioral Support

Welcome to the

RESTRAINT AND TIME QUT

Professional Learning
Platform
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Today's Objectives:

® |dentify essential features for effective
FBA/BIP behavior intervention processes

® Describe the purpose and use of the
Technical Adequacy Evaluation Tool

® Discuss further use of the evaluation in your
settings




What is your familiarity
with the TATE?

@ Huh? What's the TATE? Do you mean tape?

I've heard someone mention it before.... but no,
| don't know much.

@ | TATE all my FBAs.

¢

POLL QUESTION
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« Substantial evidence-base

e "Gold standard" for research

Conte)(t supported behavioral practices at

the individual level

FOI" « Systemic and skill issues impeding
implementation

FBA/BI PS « Wealth of literature providing
: evidence-basis
iN Schools

« Conceptually, FBA seen as tool for
use in multi-tiered systems of
supports rather than separate
process




CURRENT « No systematic policies adopted at the

STATUS OF federal level or guidance for

implementation

FBA/B”D « Special Education guided by the Individuals
with Disabilities Education Act (IDEA)

IMPLEMENTATION  IDEA does not define FBA/BIPs nor describe
IN SCHOOLS criteria for adequacy

« FBAs mandated only under certain

conditions

« When a child with a disability is removed
from the current placement

« When behavior is a manifestation of the
child’s disability




CURRENT « FBA is considered an “evaluation” and

requires parental consent (Letter to

STATUS OI: Christensen, 2007)

« ABC data collection alone does not require

FBA/B|P parental consent, but if collected as part of
the FBA, requires consent (Letter to Gallo,

IMPLEMENTATION peky

« An independent educational evaluation (IEE)
|N SCHOOLS for the FBA can be conducted at public

expense (Letter to Christensen, 2007)

« Dear Colleague letters
« OCR complaints and resolutions

« Due process related to FBAs/BIPs
« In absence of federal guidance, state
guidance is important for LEAs




Three Primary Flaws:
@ Used as a reactive process

Context for
FBA,/BIPs in Expert model /
Schools

Collaborative model

Rigid, rigorous procedures
not feasible in school
setting

In response, schools have implemented a variety
of inexact practices and procedures that have
been loosely labeled as FBA, the majority of
which are not tied to any solid evidence base
(Scott, Anderson, & Spaulding, 2008).




What does the FBA process
look like in your building?

@ Following a major behavior, the FBA process is
initiated

@ We use a data-driven team approach

@ Too much red tape, it's too difficult to navigate

¢

POLL QUESTION




TECHNICAL ADEQUACY RESEARCH

Recent studies conducted exploring technical adequacy of FBAs

« Blood, E., & Neel, R. S. (2007). From FBA to implementation: A look at what
is actually being delivered. Education and Treatment of Children, 30, 67-80.

o Cook, C. R., Crews, S. D., Wright, D. B., Mayer, G. R, Gale, B., Kraemer, B., &
Gresham, F. M. (2007). Establishing the substantive adequacy of positive
behavioral support plans. Journal of Behavioral Education, 16, 191-206.

. Van Acker, R., Boreson, L., Gable, R. A., & Potterton, T. (2005). Are we on the
right course? Lessons learned about current FBA/BIP practices in schools.
Journal of Behavioral Education, 14, 35-56.




Themes of

Technical Adequacy Research

7

Limited Target FBA Behavior  Replacement
input from behaviors  hypotheses intervention behaviors not
teachers missing or flawed strategies included
and others inadequately not linked
defined with
hypothesis

statement(s)

No follow-
through
on next

steps



Develop a “district/educator” friendly tool that
could be used by practitioners to evaluate
FBA/BIPs

Determine the technical adequacy of FBA/BIPs
and establish baseline for:

PUI’pOSG of e District
The TATE e School
e Individual

Provide information to generate data to guide
district action planning




Development of the TATE

® 600w O O

Review of Original Edited to Sent to Final tool Rubric
literature to  measure 20 items three contains 18 provides
identify included 24 national items (9 scoring
essential items experts for FBA/9 BIP)  guidelines
components (FBA/BIP) review and ranges
for 0-2
adequate
FBA/BIPs




FBA and BIP Technical Adequacy Tool for Evaluation (TATE): scoring Form

District/State Evaluator Date of Review IRR|_lYes | No IRR Score:
D Date of FBA Date of BIP

Directions: score each itern using the Product Evaluation Scoring Guide.

Scoring Guide

1. Inputis collected from multiple peop\elsources o complete the functional pehavior assessment. able to determine
Check all that apply- = person or list
part . with no detail
FUNCTIONAL [ Student interview [ parent interview ) Teacher interview [ Rating Scales [ Direct
BEHA\"QR Observations 1 Team members participating listed
ASSESSMENT | Record Review [ Efficient FBA (team meeting, RASE, etc. [ Other

2. Problem pehaviors are identified and operationally defined. (Easily observable and 0 =no P pehavior
. measurabie). \f more than one behavior is identified, it is clear which pehaviors will be the focus 1= pehaviors
Data Gag\enng of the FB A are ide
an . ; definitions are
Hypothesis List problem pehavior(s): —— ambiguous O subjective
Deveiopmeni 2=ALL identified pehaviors

are operationaiiy

d.

3, Baseline data on the problem pehaviors aré collected and detailed of summarized. The data g - data oo“ede;grr;\me
are in addition to office discipline referrals (ODR). in-school suspension (1SS) and/or out of omits at |east i)ne of the
school suspension (OSS) data. essential details
[Target Behavior [Method [Time Frame [Analysis 2 =data collected, AND
includes all 4 essential
details
unable o determine,
OR NO indication setting
events wé i
1= identified, NO
contingency

events (i€ slow triggers: ante ovide the context of “set the stage”
linood of problem dered identified (i present) and the
the problem pehavior is ped. Lists i iggers):

Distant event Environmental, social, or nts




Functional Behavior Assess

Component

Input is collected from multiple

people/sources to complete the

functional behavior assessment.
*Note: If the FBA/BIP indicates that a
prief process was used in alignment
with a problem-solving meeting (e.g-,
PTR-Brief, ERASE) and at Jeast two
people were participants in the
meeting, score this ittm as a 2.

Problem behavior(s) are identified
and operationally defined (easily
observable and measurable). If
more than one behavior is
identified, it is clear which
behavior(s) are/will be the focus
of the FBA.
*Note: There needs to be a link
between the behavior identified as the
problem, the definition, and the
behavior listed in the hypothesis to
get full credit for this item.

0 - Not Addressed

ment/Behavior Intervention Plan Technical Adequacy

Functional Behavior Assessment Data Gathe

Unable to determine if input was collected from
multiple people/sources OR FBA indicates that
input was only gathe red from one source.

No problem behavior(s) are identified OR
Problem behaviors are identified and may
be defined, but none of the behaviors
identified is the focus of the FBA.

Vague indication that input was collected
from more than one person/source; details
missing

Example:

«  Checklist or list of names of people who
participated in the FBA butno
explanation of how they participated.

Behaviors are identified but definitions
are ambiguous or subjective and do not
provide enough information so thata
person who is unfamiliar with the
student would agree, upon observation,
that the behavior identified has started
and stopped. OR

Behavior definitions are identified and
defined in “dead man” terminology (i.€.,
a dead person could perform the
behaviors).OR

Problem behavior(s) are checked from
a stock or dropdown list with no further
definitions. OR

Definition of target behavior includes a
Jist of multiple problem behavior names
or multiple unique behaviors

Examples:
Ambiguous/subjective examples

Evaluation Tool-(TATE) Scoring Guide

2- Completely Addressed

Clear documentation that input was collected
from more than one source with supporting
details or the FBA/BIP used a brief process
aligned with a problem-solving format (e.g.,
PTR-Brief, ERASE) and indicated that at
least 2 people participated in the meeting.

Examples:
Direct observation AND teacher/parent
rating scales indicated or checked.
Statements such as, “The teacher(s)
and the parent(s) were interviewed.”

ALL identified problem behaviors are
operationally defined (observable and
measurable; can be seen, heard,
counted), AND

If more than one behavior is identified, it
is clear which behavior(s) are the focus
of the assessment

*Note: If the FBA only identifies one problem
behavior the problem behavior is clearly
defined and is the focus of the FBA, score
2.

“Note; There may not be a clear statement
that indicates the behaviors that will be the
focus of the FBA. Ifthe antecedents,
functions, and hypothesis in questions 4
through 8 clearly identify the behavior(s) of
concern, the criterion has been met.

*Note: Behaviors do not need to be broken
down into discrete units (e.g., pushes until




S N =151
Prellmmarg 13 school districts (FL)

Findings 3 sources

e 35.1% FL Department of Education
e 11.3% Volunteer
« 53.6% FL PBS Project Evaluation Project

n = 38 (25.2%) evaluated by two trained
raters

Interrater Reliability: in the 90s. This means
that when you have 2 people independently
scoring the same FBA/BIP using the TATE, their
total scores will be very similar.




Validity

Convergent Validity: Degree to which two
measures of theoretically related constructs

Does the are in fact related

TATE score

what it says Behavior Support Plan Quality Evaluation
T going (BSP-QE) as compared to the TATE

5 « There was some association between the

to score: EWO

« BSP-QE is very form dependent (does not
address the BIP

« TATE is suppose to be general enough that
any FBA/BIP could be used for evaluation



TATE Components

Open the scoring tool and rubric



@ Input obtained from multiple sources

Problem behavior that is the focus of
the FBA is identified and defined in
measurable terms

Baseline data is provided on the
identified problem behavior

Setting events are considered and
identified if pattern of predictability is
present

(5) Antecedent events triggering problem
behavior are identified and described

adequately

@ Antecedent events present when no
problem behavior occurs are identified
and described adequately

Essential

Components
of FBAs/BIPs




Responses made by others following
the problem behavior are identified
and described adequately

Essential Hypothesis statement is written and

Components
of FBAs/BIPs @

uses the information from the FBA

Function in hypothesis is valid (escape/
avoid/delay; access/obtain)

@ BIP is developed in timely manner after
FBA

@ Hypothesis from FBA is included or
referenced in BIP

@ A minimum of one antecedent strategy is
described that links with the hypothesis
and provides enough detail so that it
would be implemented consistently each
day by multiple people




@ A minimum of one teach (functionally
equivalent replacement behavior/
alternate skill) strategy is described that
links with the hypothesis and provides

Essential enough detail so that it could be

Components implemented consistently each day by
of the

multiple people

A minimum of one reinforcement

strateqgy is described that links with the
FBAS/BIPS hypothesis (provides the function and
provides enough detail so that it could
be implemented consistently each day
by multiple people

@ A minimum of one strategy that changes
the response after problem behavior is
present, is linked with the hypothesis and
provides enough detail so that it could
be imblemented consistentlv each dav




A minimum of one strategy that changes
the response after problem behavior is
present, is linked with the hypothesis and

: provides enough detail so that it could
Essential be implemented consistently each day
Components by multiple people.
A crisis plan was considered and if
of the necessary, is described in enough detail
so that it could be implemented
FBAS/BIPS consistently each day by multiple

people.

An evaluation plan for determining
effectiveness is described.

A plan for measuring fidelity is
described.




Needs Assessment

Evaluating Planning

Implementation



Wrap-Up

What did you like?
What did you dislike?

Do you see yourself utilizing this
tool?
What questions do you still have?




Nikki Michalak
Statewide Director
Nakempe@ilstu.edu

Autism Professional Learning
& Universal Supports Project



