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Today’s Outcomes

* |dentify how Evidence-Centered Design informs
the PARCC Summative Assessment

e Define Performance Level Descriptors (PLD’s)
and understand the Structure of the PLD’s

e |Locate resources to assist educators with
Common Core implementation




Evidence-Centered Design for the
PARCC Assessments

Design begins with

the inferences
(claims) we want to
make about
students.

In order to support
claims, we must
gather evidence.

Tasks are designed
to elicit specific
evidence from

students in support
of claims.

Evidence-centered design is a deliberate and systematic approach to
assessment development that will help to establish the validity of the
assessments, increase the comparability of year-to year results, and increase
efficiencies and reduce costs.




PARCC Student Claims




What are ELA Evidence tables?

The tables contain the Reading, Writing and Vocabulary major claims
and the evidences to be measured on the PARCC Summative
Assessment.

Evidences are attached to the Reading, Writing and Vocabulary claims
presented by PARCC.

Evidences describe what students might say or do to demonstrate
mastery of the standards.

An item on the PARCC assessment may measure multiple standards
and multiple evidences.




Standards:
RL —Reading
Literary

RI — Reading
Information

Reading an Evidence Table

Grade: 3

Claim: Reading Literature: Studentsread and demonstrate comprehension of grade-level complex literary text.

Items designed to measure this claim may address the standards and evidences listed below:

Standards:

Evidences to be measured on the PARCC Summative Assessment
The student’s response:

RL 1: Ask and answer questions to
demonstrate understanding of a text,
referring explicitly tothe text as the
basis for the answers.

¢ Provides questions and/or answers that show understanding of a text,
referring explicitly to the text as the basis for the answers. (1)
Provides referencesto details and/or examples in a text when
explainingwhen explaining the basis for the answers. (2)

RL 2: Recountstories, including fables,
folktales, and myths from diverse
cultures; determine the central
message, lesson, ar moral and explain
how it is conveyed through key details
in the text.

Pravides a recounting of staries, includingfables, folktales and rmyths
from diverse cultures. (1)

Providesa statement of the central message, lesson or moral in a text.
(2)

Providez an explanation of how a central message, lesson or moral is
conveyed through details in a text. (3)

RL 3: Describe charactersina story
(e.g., their traits, motivations, or
feelings) and explain how their actions
contribute to the sequence of events.

Provides a description of charactersin a story (e.g., their traits,
maotivations, or feelings. (1)

Providezan explanation of how characters’ actions contribute to the
sequence of events. (2]

RL 5: Refer to parts of stories, dramas,
and poems when writing or speaking
agbout a text, using terms such as
chapter, scene, and stanza; describe
how each successive part builds an
earlier sections.

Provides referencesto parts of stories dramas, and poems when
writing about a text, using terms such as chapter, scene and stanza.(1)
Providesa description of how each successive part of a text builds on
earliersections. (2]

Rl 7: Fxnlain hnw snerific asnertenf a

Prawides an rvnlanatinn nf hnwe a3 enerifir aenerct nf a tewvt's illictratinne
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Reading an Evidence Table for
Grades 6 -11

Grade: 6

Claim: Reading Information: Students read and demonstrate comprehension of grade-level complex informational
texts.

ltems designed to measure this claim may address the standards and evidences listed below:

Standards:
Standards: Evidences to be measured on the PARCC Summative Assessment
In Grades 6 — 11 The student’s response:

H Rl 1: Cite textual evidence to support * ForRl1, provides textual evidence to support analysis of what
theracy Standards analysis of what the text says explicitly as the text says explicithy. (1)

for Read | 1] g wecii 28 inferences drawn from the text. For Rl 1, provides textual evidence to support analysis of
. . RST 1: Cte specific textual evidence to inferences drawn from the text. (2)
HIStOI‘y/S()ClaI support analysis of science and technical For RST and RH, provides textual evidence to support an

-

. L= analysis of science and/or technical texts and/or historical
Stu d 1es and fOr RH 1: C te specific textual evidence to primary and/or secondary sources. (3)
support analysis of primary and secondary

Reading Sources.
. H RI2: Determine a central idea of a text and Provides a statement of the central idea(s) of a text. (1
Science/Technical— ) )

how it is conveyed through particular For Rl 2, provides a statement of how the central idea is
are added details; provide a summary of the text conveyed through particular details. (2)

distinct from personal opinions or Provides an objective summary of the text distinct from
juugments. personal opinions or judements. (3)

. RST 2: Cetermine the central ideas or
RH — Readlng twiiusions of a text; provide an accurate
. . summanry of the text distinct from prior

HIS'[Ot‘y/SOCIa| knowledge or opinions.
: RH 2: Letermine the central ideas or
StUdIeS information of a primary or secondary

RST — Read|ng source; provide an accurate summary of

the source distinct from prior knowledge

Science/Technical or opinions.

Rl 3 &nalvrain detail hrmw 3 kew individial - Far D1 2 mrmvidar darailad snslocic ~F hiao 3 ke indiaidos]




3rd Grade Sample Informational Text: Main Idea Question

Provides a statement of the main idea of a text. (1)
Provides a recounting of key details in a text. (2)

Provides an explanation of how key details in a text support the main idea. (3)

SAMPLE ITEM

Read all parts of the question before responding

Part A

What is one main idea of “How Animals

Live?"
[T a. There are many types of animals
on the planet.

[ b. Animals need water to live.

[ c. There are many ways to sort
different animals.

[ d. Animals begin their life cycles in
different forms.

Part B

YWhich detail from the article best supports

your answer to Part A7
T a. “Animals get oxyegen from air or
water."

[ b. "Animals can be grouped by their
traits.”

[ c. "Worms are invertebrates.”

[ d. "All animals grow and change
over time.”

I e. "Almost all animals need water,
food, oxygen, and shelter to Live.”



Students’ Command of Evidence with
Complex Texts is at the Core of Every Part
of the Assessment!

SO...

Two standards are always in play—whether items are
focused on reading or writing. These standards are:

— Reading Standard One (Use of Evidence)

— Reading Standard Ten (Complex Texts)




Standard 1 Always at Play
Standard 1

Focused on a student’s ability to find text-based
evidence for generalizations, conclusions, or

inferences drawn
4 J




Standard 10 Always at Play

Standard 10

literary
l S

) ; ; Comparison
Structure ension of informatis

oendently and proficieri

Writing l

Focused on writing routinely for a range of tasks, purposes, and
audiences.

11



Sample Summative Assessment [tems
www.parcconline.org



http://www.parcconline.org/

Sample Task from 6t Grade




Grade 6, Item #4—Part A
(Prototype)

Based on the passage from Julie of the Wolves, how does Miyax
feel about her father?

a) Sheis angry that he left her alone.

b) She blames him for her difficult childhood.

c) She appreciates his thorough knowledge of nature.
d) She is grateful that he planned out her future.




Grade 6, Item #4—Part B
(Prototype)

Which sentence from the passage best shows Miyax’s feelings
for her father?”

a) “She had been lost without food for many sleeps on the
North Slope of Alaska.”

“This could be done she knew, for her father, an Eskimo
hunter, had done so.”

“Unfortunately, Miyax’s father never explained to her how
he had told the wolf of his needs.”

“And not long afterward he paddled his kayak into the Bering
Sea to hunt for seal, and he never returned.”




Claim, Standards and Evidence
Statements Assessed

PARCC Claim: Students read and demonstrate comprehension of
grade-level complex literary text.

Standard RL. 6.1: Cite textual evidence to support analysis of what

the text says explicitly as well as inferences drawn from the text.

Evidence Statement for RL.6.1: The student’s response provides cited
textual evidence to support analysis of inferences drawn from the text.

Standard RL. 6.3: Describe how a particular story’s or drama’s plot
unfolds in a series of episodes as well as how the characters
respond or change as the plot moves toward resolution.

Evidence Statement for RL.6.5: The student’s response provides a

description of how the characters respond or change as the plot moves towards a
resolution.




The Classroom

What classroom

practices should
be taking place?




What are Performance Level
Descriptors?

Performance Level
Descriptors or PLDs
describe what students at
each performance level

know and can do relative
to grade-level or course
content standards
assessed.




PARCC’s Process in Developing
Performance Level Descriptors




Building on Work to Date

In October 2012 PARCC established 5 performance levels

* Level 5: Students performing at this level demonstrate a distinguished
command of the knowledge, skills, and practices embodied by the
Common Core State Standards assessed at their grade level.

* Level 4: Students performing at this level demonstrate a strong
command...

* Level 3: Students performing at this level demonstrate a moderate
command...

* Level 2: Students performing at this level demonstrate a partial
command...

* Level 1: Students performing at this level demonstrate a minimal
command...




Performance Level Descriptors

Leyel 5

Leyel 4

Level 3

Leve|?

!ﬁstudent wha achieves at Level & demonstrates
dtingus hed mmmand of the erade-|evel
standards.

Astudent who achieves at Leyel 4 demonstrates
strong mmmand ofthe grade-levelstandards.

A student who achieves at Level 3 demonstrates
moderate command of the grade-level standards.

Astudent who achieyes at Level 2 demomtrates
partial command of the erade-levelstandards.

In reading, the patternexhibited by student mspomses

ind i:ates:

v With e ry comple teat, students demanstrate the
ability 1o do goc urgte aralyes of the text, shawing
full understanding ofthe text when refaming to
enplicit details and examples inthe text and when
supparting sound inferences drawnfrom the text.

o With modemte by comples text, students
demanst@te the abilty to do acumte amlyses of
the tet, showing full understand ing of the teat
when rfering toexplicit detils and examples in
the text and whensupporting sound inferences
dmwn fromthe teat.

v With ead iby acc essible text, students demanstrate
the ability to doace urate analyses of the text,
showing full understanding of the text when
refirring to explic it detail and examples in the text
and when supparting sound inferences drawn from
the tet.

In reading, the patternexhibited bystudent mspormes

ind icates:

# With wery comple teat, stude s demanstrate the
ability 1o do masth 8o urate analyses of the tedt,
showirg extersive understanding of the it when
refernng to explicit detaik and eamples in the text
and when supparting sound infire nces drawn fom
the teat.

+ With modemtely com plex tet, stude s
demonstmte the ability do ac umte aralses ofthe
tewt, showing full undestanding of the text when
refierring to explicit detail and examples in the text

and when supparting sound infere nces drawn fom
the text.

# With ad ity accessible text, students demanstrate
the ability todoac curate analyses ofthe teat,
showi full understanding of the text when
refirring to explicit detail and examples in the text

and when supparting sound infire nces drawn fom
the text,

In reading, the patternexhibited by student msporses

indic ates:

& Withvery complex test students demaomstrate the
ability todopensmlly accurgte analyses of the text,
showirg biic understanding of the text when
mferrimg toeplict detaib and examples in the test
and when supporting sound inferen:es drawn from
the text.

+ With modemtely complex text, students
demonstrate the ability to do mosthy acc uate
analyses of the text, showing extermive
understanding of the text when refeming to expliit
detaiband examples inthe textand when
supparting sound imferences drawn fmmthe text,

+ With read ilyaccessibe text, students demamwtrate
the ability todo 3 curgte analyses of the tad,
showing full understanding of the text when
mferring toexplicit detaik and examples in the text

and when supparting sound imferen:es drawn from
the teat.

Inreading, the pattern exhibited by student msporses

indicates:

# With very complex text, students demamtrate the
irahility to do an accurste anabysis of tha text,
showire limited unde standing of the text when
mfernmg toexplicit detaik and examples in the
et

+ With mods @tely complax test, students
demonstrate the ability to do minimall accumte

analyses of the text, showine minimel
understanding of the text when refeming to expliit
detaik and examples inthe textand when
supporting sound inferences drawn fromthe e,

* ith readily accessible text, students demamtrate
the ability todo mestly accurate arahyses of the
tet, showing extensive understand ing of the text
when efemimg to explicitdetik and exampks in
the textand when supporting sound infe re nces
drawnfrom the et




Looking at the PLDs: Reading

) Reading Sub-Claims

Reading Literature
Students demonstrate comprehension and draw
evidence from readings of grade-level, complex
literary text.

Reading Information
Students demonstrate comprehension and draw
evidence from readings of grade-level, complex
informaticnal text.

Vocabulary Interpretation and Use
Students use context to determine the meaning
of words and phrases.

This row provides the
sub-claim being
viewed

IDEMCES: Students are expected to produce
:ponses that demonstrate the skills and content

ed in the evidence tables at the accuracy level and
th the quality of evidence as described for students
each level.

See Literary Evidence Table
http://www.parcconline.org/; ment-
blueprints-test-specs

See Informational Evidence Table
http://www.parcconline.orgf! ment-
blueprints-test-specs

See Vocabulary Evidence Table
http://www parcconline.org/assessment-

blueprints-test-specs

Level 5

Level 4

Level 3

Level 2

A s#ent who achieves at Level 5
de
grade-level standards.

onstrates distinguished command of the

This row provides the
level being described

A student who achieves at Level 4
demonstrates strong command of the grade-level
standards.

A student who achieves at Level 3
demonstrates moderate command of the grade-
level standards.

A student who achieves at Level 2
demonstrates partial command of the grade-level
standards.

ting, the pattern exhibited by student responses
es:

ith very complex text, students demonstrate the
Jlity to do accurate analyses of the text,

showing full understanding of the text when

referring to explicit details and examples in the text

and when supporting sound inferences drawn from
& text.

ith moderately complex text, students
demaonstrate the ability to do accurate analyses of
the text, showing full understanding of the text
when referring to explicit details and examples in
the text and when supporting sound inferences
drawn from the text.
With readily accessible text, students demonstrate
the ability to do accurate analyses of the text,
showing full understanding of the text when
referring to explicit details and examples in the text
and when supperting sound inferences drawn from
the text.

In reading, the pattern exhibited by student responses

indicates:

= With very complex text, students demonstrate the
ability to do mostly accurate analyses of the text,
showing extensive understanding of the text when
referring to explicit details and examples in the text
and when supporting sound inferences drawn from
the text.

= With moderately complex text, students
demonstrate the ability do accurate analyses of the
text, showing full understanding of the text when
referring to explicit details and examples in the text
and when supporting sound inferences drawn from
the text.

= With readily accessible text, students demonstrate
the ability to do accurate analyses of the text,
showing full understanding of the text when
referring to explicit details and examples in the text
and when supperting sound inferences drawn from
the text.

In reading, the pattern exhibited by student responses

indicates:

= With very complex text, students demonstrate the
ability to do generally accurate analyses of the text,
showing basic understanding of the text when
referring to explict details and examples in the text
and when supporting sound inferences drawn from
the text.

+ With moderately complex text, students
demonstrate the ability to do mostly accurate
analyses of the text, showing extensive
understanding of the text when referring to explicit
details and examples in the text and when
supperting sound inferences drawn from the text.

+  With readilv accessible text, students demonstrate
the ability to do accurate analyses of the text,
showing full understanding of the text when
referring to explicit details and examplesin the text
and when supporting sound inferences drawn from
the text.

In reading, the pattern exhibited by student responses

indicates:

= With very complex text, students demonstrate
the inability to do an accurate analysis of the text,
showing limited understanding of the text when
referring to explicit details and examples in the
text.

* With moderately complex text, students
demonstrate the ability to do minimally accurate
analyses of the text, showing minimal
understanding of the text when referring to explicit
details and examples in the text and when
supporting sound inferences drawn from the text.

* With readily accessible text, students demonstrate
the ability to do mestly accurate analyses of the
text, showing extensive understanding of the text
when referring to explicit details and examples in
the text and when supporting sound inferences
drawn from the text.

this level

This row provides information about the
patterns displayed by students in reading at
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—

This row provides the
sub-claim being
viewed

—

Looking at the PLDs: Written Expression

Writing Sub-Claim for Written Expression: Students produce clear and coherent writing in which the development, organization, and style are appropriate to the task, purpose, and audience.

EVIDENCES: Students are expected to produce respenses that demonstrate the skills and content listed in the
evidence tables at the accuracy level and with the quality of evidence as described for students at each level.

See Writing Evidence Table
http://www.parcconline.org/assessment-blueprints-test-specs

Level 5

Level 4

Level 3

Level 2

A student who achieves at Level 5
demonstrates distinguished command of the grade-
level standards.

A student who achieves at Level 4
demonstrates strong command of the grade-level
standards.

A student who achieves at Level 3
demonstrates moderate command of the grade-
level standards.

A student who achieves at Level 2
demonstrates partial command of the grade-level
standards.

This row provides the
level being described

In writing, students address the prompts

and consistently provide effective and comprehensive
development of ideas, including when drawing evidence
from multiple sources, while demonstrating effective
coherence, clarity, and/or cohesion.

The student:

* Provides effective and comprehensive development
of the claim, topic, and/or narrative elements, using
clear convincing reasoning, details, text-based
evidence, and/or description.

» Develops claim, topic, andfor narrative elements
consistently appropriate to the task, purpose, and
audience.

+ Demonstrates purposeful coherence, clarity, and
cohesion and includes a strong introduction,
conclusion, and a logical, well-executed progression
of ideas.

= Establishes and maintains an effective style, while
attending to the norms and conventions of the
discipline.

= Effectively draws evidence from literary or
informational texts to support analysis, reflection,
and research.

* Includes precise language consistently, including
descriptive words and phrases, sensory details,
linking @nd transitional words, words to indicate
tone, and/or domain-specific vocabulary.

In writing, students address the prompts and
provide effective development of ideas, induding
when drawing evidence from multiple sources, while
demonstrating effective coherence, clarity, and/or
cohesion.

The student:

* Provides effective development of the claim, topic,
and/or narrative elements, using clear reasoning,
details, text-based evidence, and/'or description.

= Develops claim, topic, and/or narrative elements in
a manner that is largely appropriate to the task,
purpose, and audience.

= Demonstrates a great deal of coherence, clarity,
and cchesion and includes an introduction,
conclusion, and a logical progression of ideas.

= Establishes and maintains an effective style, while
attending to the norms and conventions of the
discipline.

= Effectively draws evidence from literary or
informational texts to support analysis, reflection,
and research.

* |ncdudes mostly precise language including
descriptive words and phrases, sensory details,
linking and transitional words, words to indicate
tone, and,/or domain-specific vocabulary.

In writing, students address the prompts and
provide adeguate development of ideas, including
when drawing evidence from multiple sources, while
demanstrating coherence, clarity, and/or cohesion.

The student:

* Provides some development of the claim, topic,
andjor narrative elements, using some reasoning,
details, text-based evidence, and/or description.

* Develops claim, topic, and/or narrative elements in
a manner that is somewhat appropriate to the task,
purpose, and audience.

* Demonstrates some coherence, darity, and
cohesion and includes an introduction, conclusion,
and logically grouped ideas.

= Establishes and maintains a mostly effective style,
while attending to the norms and conventions of
the discipline.

* Draws evidence from literary or informational texts
to support analysis, reflection, and research.

* Indudes some precise language, incuding
descriptive words and phrases, sensory details,
linking and transitional words, words to indicate
tone, and/or domain-specific vocabulary.

In writing, students address the prompts and
provide partial development of ideas, including when
drawing evidence from multiple sources,

while minimally demonstrating Jimited coherence,
clarity, and/or cohesion.

The student:

* Provides minimal development of the claim, topic,
andjor narrative elements, using limited reasoning,
details, text-based evidence, and/or description.

+ Develops claim, topic, and/or narrative elements in
@ manner that is limited in its appropriateness to
the task, purpese, and audience.

* Demonstrates limited coherence, clarity, andfor
cohesion, making the writer's progression of ideas
somewhat unclear.

= Has a style that has limited effectiveness, with
limited awareness of the norms of the discipline.

* Draws minimal evidence from literary or
informational texts to support analysis, reflection,
and research.

+ Includes limited descriptions, sensory details,
linking or transitional words, words to indicate
tone, or domain-specific vocabulary.

this level

This row provides information about the
patterns displayed by students in writing at
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This row provides the
sub-claim being

viewed

This row provides the
level being described

Looking at the PLDs: Knowledge of
Language and Conventions

Writing Sub-Claim for Knowledge of Language and Conventions: Students demonstrate knowledge of conventions and other important elements of language.

EVIDEMCES: Students are expected to produce responses that demonstrate the skills and content listed in the
evidence tables at the accuracy level and with the quality of evidence as described for students at each level.

See Writing Evidence Table

http:/fwww.parcconline org/assessment-blueprints-test-specs

Level 5

Level 4

Level 3

Level 2

A student who achieves at Level 5
demonstrates distinguished command of the
grade-level standards.

A student who achieves at Level 4
demonstrates strong command of the grade-level
standards.

A student who achieves at Level 3
demonstrates moderate command of the grade-
level standards.

A student who achieves at Level 2
demonstrates partial command of the grade-level
standards.

In writing, students demonstrate full command of the
conventions of Standard English consistent with edited
writing. There may be a few minor errors in grammar
and usage, but meaning is clear threughout the
response.

In writing, students demonstrate command of the
conventions of Standard English consistent with edited
writing. There may be some distracting errors in
grammar and usage, but overall meaning is clear.

In writing, students demonstrate moderate command
of the conventions of Standard English consistent with
edited writing. There are a few patterns of errors in
grammar and usage that may occasionally impede
understanding.

In writing, students demonstrate limited command of
the cenventions of Standard English consistent with
edited writing. There are multiple patterns of errors in
grammar and usage that impede understanding,
demonstrating minimal contrel over language.

this level

This row provides information about the
patterns displayed by students in writing at
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Staying True to the CCSS

PLD writers were
committed to staying

true to the language
and spirit of the CCSS.




Resources

It All Comes Down To Implementation!




For more information on PLDs:

www.PARCConline.org

http://parcc.nms.org

Registration required.



http://www.parcconline.org/
http://www.parcconline.org/
http://parcc.nms.org/
http://parcc.nms.org/
http://parcc.nms.org/

Resources from ISBE

www.llstu.edu
o Shift Kits online
O Listserv

http://www.isbe.net/common_core/pls/default.ntm
o Implementation Support
o Webinars



http://www.ilstu.edu/
http://www.isbe.net/common_core/pls/default.htm

Contact Information

Thank You

ELA Content Specialists
Jill Brown: jbrown@illinoiscsi.org

Kathi Rhodus: krhodus@illinoiscsi.org

Erik Iwersen: eiwersen@illinoiscsi.org



mailto:jbrown@illinoiscsi.org
mailto:krhodus@illinoiscsi.org
mailto:eiwersen@illinoiscsi.org
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